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Executive Summary

Research Background

In view of the fast changing social environment and the ever-increasing expectation on the teaching profession
and school education, the Hong Kong Association of the Heads of Secondary Schools (HKAHSS) has been making
strenuous effort to promote secondary school teachers’ professional status and social recognition. Furthering the
insights and findings gained from HKAHSS’s self-initiated pilot study amongst Native English Teachers (NET) in
Hong Kong to explore the professional status of educators and their social recognition in other parts of the world
in 2017, HKAHSS has commissioned the current research project to Hong Kong Policy Research Institute (HKPRI).
The four research objectives are as follows:

(1) To promote the professional status of secondary school teachers in Hong Kong;

(2) To promote the social recognition of the professional status of the secondary school teachers in Hong Kong;

(3) To explore the expectations of prospective secondary school teachers on the social recognition of the
professional status of the secondary school teachers in Hong Kong; and

(4) To explore how HKAHSS can assist to enhance secondary school teachers’ professional status and its social
recognition.

Methodology

Upon examination of several international and local frameworks on teachers’ professional status and social
recognition, a conceptual framework that captures the interrelatedness of the concepts of “professional status” and
“social recognition” for the purpose of this research was designed. The concept of “professional status” consists of
teachers’ professional competencies and professional values and conducts. The Advisory Committee on Teacher
Education and Qualifications” framework of teachers’ professional competencies (2003) was chosen for its
comprehensiveness and measurable descriptions. The four domains of professional competencies are: Teaching
and Learning (TLD), Student Development (STD), School Development (SDD), and Professional Relationships and
Services (PRS). Hoyle's (2001) perception-based notion of “social recognition” was adopted for research design.

Mixed research methods were designed and used in this research to assess the different facets of teachers’
professional status and social recognition with different target subjects. They include surveys distributed to principals,
serving teachers, parents, and prospective teachers; focus group interviews with principals, teachers, professionals,
and parents; media count, and documentary search, such as policy data and publications. Triangulation of data
was carried out to ensure reliability and validity of the research findings.
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Major Research Findings

This section summarises the major findings on “professional status” and “social recognition” with reference to
our conceptual framework.

Professional status

1. Over 80% of secondary school principal and teacher respondents saw their fellow colleagues as professional
across the four domains of professional competencies.

2. Parent and professional respondents generally had confidence and trust in teachers’ competencies and advice
in the domain of Teaching and Learning.

3. In the survey distributed to principals, serving teachers and parents, the teaching profession and parents
showed similarities in their views on statements related to teachers’ Professional Values and Conducts.

4. Close to 40% of principal and teacher respondents saw that there was still room for them to further strengthen
their professional competencies in the domains of School Development and Professional Relationships and
Services. The qualitative responses from teacher and professional focus groups reflected that more space and
time were needed for teachers to reach out to other sectors or the community.

5. Over 70% of the parent respondents of the survey showed confidence in teachers’ professional competencies
in the domain of Student Development, including the provision of whole-person development support and
career planning support. Enriching teachers” exposure, knowledge and understanding of different occupations
would further enhance their professional support on career planning for students.

Social recognition

6. It was noted that over 70% of the parent and professional respondents had high regard for and placed trust
in Hong Kong secondary school teachers.

7. Atthe same time, most professional focus group interviewees observed that unlike other sectors, the qualitative
aspects of teacher-student relationship and long-term impacts could not be easily quantified.

8. Most of the professional focus group interviewees commented that despite Hong Kong secondary school
teachers’ rather attractive salary package, the occupation’s attractiveness to graduates was seen to be affected
by teachers’ rather heavy workload and difficulty in securing a stable teaching position. In the survey for
prospective teachers, respondents who would consider other careers stated that they were concerned mostly
with teachers’ great working pressure and difficulty in getting a teaching post after graduation, which was
similar to the views held by professional focus group interviewees.

9. All parent and professional focus group interviewees agreed that teachers were one of the key stakeholders
in education policy discussion. Yet, teacher focus group interviewees remarked that teachers’ participation in
education policy discussion was often limited by their heavy workload, largely school-focused job nature, and
their worries over the potential reputation risks their free expression may incur on their serving schools and
sponsoring bodies.

10. The social recognition of secondary school teachers was undermined by the lack of their voices in public
discussions on education policies.
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Recommendations
Research objective (1): To promote professional status of Hong Kong secondary school teachers

1. Teachers’ training regime can be further strengthened, on top of the existing Continuing Professional
Development (CPD) training, to reinforce holistic promotion of professional competencies. This may entail
refinement of the existing model of sabbatical leave, and extension of the support for and infrastructure of
Professional Learning Circles scheme to encourage teachers’ creative initiatives.

2. More opportunities and engagement in broader school policy discussions and reforms could be created to
engage all teachers to promote competencies of School Development domain. Initiatives include carrying
out studies of recent education-related topics and impacts of trends on school’s development planning,
and revamping junior teachers’ training and overall school succession ladder with restructured mentorship
programme.

3. Structured encouragement and sufficient space for engagement in external activities in the Professional
Relationships and Services domain should be created, such as more external seminars and exchanges with the
community while balancing teachers’” workload.

4. A wider range of collaborative efforts should be designed to commend teachers’ innovative initiatives and
facilitate interdisciplinary engagements to promote teachers’ career advice and support of Student Development
domain. One possible way is to refine the secondment system to allow teachers to collaborate with more
stakeholders, such as non-profit organisations, universities and non-education sectors.

Research objective (2): To promote social recognition of the professional status of Hong Kong secondary school
teachers

5. Greater community engagement with education stakeholders is needed to facilitate public’s thorough
understanding of the teaching profession’s job nature and its technicalities beyond teaching and learning. This
may take the form of wider publicity campaigns by the Education Bureau (EDB) and greater media coverage
of more successful or positive teacher-student stories. Teachers are also encouraged to open up and present
their teaching initiatives and achievements in the public arena.

6. Greater respect and empowerment of professional bodies would greatly promote the teaching profession’s
social recognition, such as more frequent exchange between the EDB and the education sector to understand
stakeholders’ needs.

7. As one of the key stakeholders in education policy, secondary school teachers’ authority in education policy
discussion could be buttressed by greater advocacy by the teaching profession.

8. The setting up of a statutory self-governing professional body for the teaching profession could significantly
promote social recognition of secondary school teachers, as reflected by a maijority of principal and teacher
focus group interviewees. Over 80% of parent respondents in the survey and the majority of professional focus
group interviewees concurred with this recommendation.

9. Alternatively, the EDB may grant the Council on Professional Conduct in Education (CPC) with statutory
power to become a self-regulatory body to maintain the professional standard and practices of the teaching
profession.

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition
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Research objective (3): To explore the expectations of prospective secondary school teachers on the social
recognition of the professional status of the secondary school teachers in Hong Kong

10. The distribution of survey to prospective teachers was severely affected by the serious situation of COVID-19
with a less than ideal sample size. The validity of the findings from prospective teachers’ survey should be read
against such restraints. It is thus strongly recommended that though the data cited in this research may be
treated as a reference, future research on prospective teachers should be carried out.

11. One area for further research is on prospective teachers’ career choice. Close to 70% of respondents chose
to become a teacher because of their passion for education, and teacher’s occupational stability and high-
income level. Those who consider other careers stated that they were concerned mostly with teachers’ great
working pressure and difficulty in getting a teaching post after graduation, which was similar to the views held
by professional focus group interviewees.

12. Prospective teachers’ views on key competencies of teachers may also be further explored. More prospective
teachers rated subjects relating to teaching and learning as very important than on subjects of broader
education policies. Such perception could explain why half of the teacher focus group interviewees observed
that some of their colleagues were hesitant to comment on education policy.

Research objective (4): How HKAHSS can assist to enhance secondary school teachers’ professional status and its
social recognition

13. While it may not be entirely realistic at this stage for HKAHSS 1o list any future plans, the Executive Committee
has already embarked on the journey towards the direction highlighted by the research and throughout the
deliberation process. They have also made a bold attempt to share their thinking aloud in Chapter 6 of this
report to solicit comments and alternative thoughts. With these inputs, the Executive Committee will have
further discussion to map out short, medium and long term plans to put thoughts into action.

14. In spite of recent social and political atmosphere, HKAHSS would remain steadfast and persist in their efforts
in promoting good and quality education, such as continuing their previous attempts of organising education
colloquia and professional gatherings for professional dialogues.

15. HKAHSS could play a proactive role in the enhancement of CPD regime to broaden members’ horizon on the
global trend and development in education. HKAHSS’s potential arrangement of cross-sector collaboration
would undoubtedly improve the quality and depth of CPD programmes for principals and teachers alike.

16. To facilitate greater enhancement in teachers’ professional status and social recognition, HKAHSS would
continue its role as the government’s longtime critical friend and work partner to urge the EDB to take the lead
to collaborate with various institutions and professions. This may take the form of promotion of teachers’ good
practices and life changing stories to the public on top of existing recognition campaigns and structured plans
to free up teachers’ space to engage in professional development.

17. f it is not possible for the CPC to become a statuary body to fulfil the function of enhancing professionalism
of the teaching profession, HKAHSS believes that the establishment of a General Teaching Council (GTC) or
a similar self-governing professional body would maintain the profession’s integrity and enhance teachers’
professional development, which is also consistent with the recommendation made in the Education
Commission Report No. 7 back in 1999. HKAHSS would advocate strongly for such proposal, as the sefting
up of a statutory, self-governing professional body could better enhance the professional status of educators
in Hong Kong.
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Preamble

Established in 1964, the Hong Kong Association of the Heads of Secondary Schools (HKAHSS) aims at
enhancing professional development and promoting understanding of education in Hong Kong especially in
secondary schools.

All along the years, HKAHSS has particular interests in studying new ideas and development in education,
promoting the exchange of views on educational theories and practices. It has also been keeping very close
contact with the education authorities of the government, other educational bodies and similar associations.
Besides conferences and seminars on educational matters, it also organises Happy Hour forums and professional
development programmes for members regularly to enhance professional and informal exchanges.

At present, HKAHSS has over 450 members who are serving principals and vice-principals of secondary
schools as well as former principals.

In the recent years, HKAHSS has initiated very meaningful cross-sector professional discussion on educational
issues through the organization of two Education Colloquium — “Vision 2047: A Distinguished Gathering for
Educators” in 2018 and “Curriculum for the Future” in September and October 2019. Besides, it issues papers
on professional discussion on educational issues from time to time and submits inputs on education issues to the
Chief Executive’s annual Policy Address. Readers are welcome to assess more details at its website http://www.

hkahss.edu.hk.

Ever since the education reform initiatives in the past two decades, the teaching force has taken very
conscientious and proactive measures to implement the reform to fulfil its goals and spirits. Without teachers’
dedication and commitment, the reform efforts would not have been making such a good progress. Yet, in view of
the fast changing social environment and the ever-increasing expectation on the teaching profession and school
education, HKAHSS feels that more can be done to further enhance the professional status and social recognition
of teachers in Hong Kong.

HKAHSS started its endeavour in this in 2017 resulting in a pilot study amongst Native English Teachers (NET)
in Hong Kong through which it tried to explore the professional status of educators and their social recognition
in other parts of the world. Building on the insight and findings gained, a research proposal was formulated and
the Hong Kong Policy Research Institute (HKPRI) was being commissioned to conduct this research in early 2019.

It is much hoped that the findings and recommendations of this research will shed light on HKAHSS’s planning
for future action to enhance the professional status and social recognition of teachers. Besides, it would also like
to promote government and public engagement on this issue, which is believed to be so fundamental to the quality
and betterment of education in Hong Kong. This is particularly important and timely for all to think further how
professionalism, professional standing and social recognition can help foster social reconciliation and confidence
which is much needed in Hong Kong in this particular juncture of its history.

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition
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\

Background

Teachers indisputably play a significant role in the nurturing and upbringing of children during their formative
years in myriads of ways, such as instructing knowledge and competencies necessary for solving future problems
and offering guidance and advice to students. However, as the twenty-first century sees unprecedented changes
in all dimensions of the world, especially the drastic shift in the knowledge structure and core competencies, the
demand for enhancing teachers’ professionalism to meet the teaching needs has been on the rise. Just like any
other teaching profession in the rest of the world, teachers in Hong Kong also face the same challenges under the
globalised world.

To promote the professional status and the social recognition of Hong Kong’s teaching profession, HKAHSS
has commissioned this research project to the HKPRI, with four research objectives as follows:

(1) To promote the professional status of secondary school teachers in Hong Kong;

(2) To promote the social recognition of the professional status of the secondary school teachers in Hong Kong;

(3) To explore the expectations of prospective secondary school teachers on the social recognition of the
professional status of the secondary school teachers in Hong Kong; and

(4) To explore how HKAHSS can assist to enhance secondary school teachers’ professional status and its social
recognition.

This research report first explores the discussion of the relationship among professional status, social recognition,
and teacher professionalism with reference to various frameworks in the context of the teaching profession. It then
introduces the framework of professionalism and research methodology adopted in this project. Corresponding
to the conceptual framework of professional status and social recognition, recommendations are given based on
findings and analysis.
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Chapter 1: What constitutes professional
status and social recognition

1.1.

Scholars have discovered that devaluation of the professional status of teachers has become a serious issue
in recent years: teachers’ professional status is found to have declined from the 1980s to the 2010s (Hall
& Langton 2006; Ochs, 2011). Organization for Economic Co-operation and Development (“OECD”)
(2012) even discovered that teachers did not feel that their competencies and innovative teaching were
recognised sufficiently by society and schools.

The scope of our research objectives, namely “professional status” and “social recognition”, need to be
carefully defined. While “status” may be understood as an official and absolute classification that denotes
legal rights and responsibilities, such as legal status, it refers to the relative position or standing of a
profession in this research. It is both relative in nature (i.e. in relation to other professions) and heavily
dependent on how others perceive this profession. As this research aims to explore ways to promote
secondary school teachers’ professional status, the terms “professional status” and “social recognition”
would be further broken down into concepts that are practical.

Though the everyday usage of “professional” seems to be commonsensical, the word bears different
connotation in academic research and debates. As Andy Hargreaves explains, “being professional”
and “being a professional” are two different concepts: the former refers to the “quality of what they do;
and the conduct, demeanour and standards which guide it” (professionalism); while the latter refers to
their “status, standing, regard, and levels of professional reward” (professionalization) (2000, p.152).
Professionalism aims at “improving quality and standards of practice”, whereas professionalization
strives towards “improving status and standing” (2000, p.152). The concepts of “professionalism” and
“professionalization” are therefore fundamental to this research as they offer guidance and framework for
the promotion of professional status.

It has been posited that for the teaching profession, professionalism and professionalization do not
always coincide, and may even at times be at odds with each other. In other words, “in teaching, stronger
professionalization does not always mean greater professionalism” (2000, p.152). To adopt Hargreaves's
plain terms, teachers are therefore often required “to be highly professional” in their conducts and quality,
yet they are not always taken to be “a professional” in terms of their social recognition and standing.

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition



What constitutes professional status
and social recognition

Despite the ostensible conflict between the two concepts, the two concepts are inferrelated, and cannot
be singled out when discussing promotion of professional status and social recognition. Most of the time,
improvement in the professional standards will lead to improvement in professional status as the two concepts
are complementary (Abbott, 1988; Freidson, 2001). Scholars in sociological research on professionalism
and professionalization have emphasised the fundamental interrelatedness of the two concepts (Abbott,
1991; Davies, 1995; Dingwall & Lewis, 1983). An instance is the element of practitioner trust by clients
and employers, which hinges both upon the professional conduct and standard of the profession itself, as
well as an external perceived trust by the outsiders (Evetts, 2013).

Another key objective of the promotion of “social recognition” can be defined as “acknowledging and
honouring the status of the other” in its broadest sense (Margalit, 2001). Placing this explanation in the
context of education, recognition means that one is to be respected, acknowledged and appreciated by
other people (Heikkinen, 2004). It is also “an essential element in the formation of a person’s identity.”
Andrews (2006) proposes that “recognition programmes should be developed for all educational institutions
as a way of recognizing excellence, motivating individuals, and attracting talent” (p.15). Heikkinen (2004)
agrees that recognition is an important element of social interaction. However, previous researches have
shown that teachers neither received high prestige nor attracted as much deference as other professionals
(Biddle, 1995; Hoyle, 1995).

Various conceptual frameworks have been designed to capture the components of, and the interrelatedness
and relationship among professionalism, professionalization, and social standing of the teaching
profession. These frameworks employ different modes of classification or categorization of the professional
competencies, values and social facet of occupational standing, which largely correspond to our research
objectives of “professional status” and “social recognition”.

As early as in 1966, the International Labour Organization (ILO) and the United Nations Educational,
Scientific and Cultural Organization (UNESCO) issued the ILO/UNESCO Recommendation Concerning
the Status of Teachers (1966), where the word “teacher” covers all those persons in schools who are
responsible for the education of pupils; and the expression “status” refers to both the standing or regard
accorded them, as evidenced by the level of appreciation of the importance of their function and of
their competency in performing it, and the working conditions, remuneration and other material benefits
accorded them relative to other professional groups (ILO, 2008).
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More recently, the OECD formulated five pillars of teaching professionalism in the Teaching and Learning
International Survey 2018 (OECD, 2020): “1) knowledge and skills base; 2) career opportunities and
working regulations applying to teaching; 3) peer regulation and collaborative culture; 4) responsibility and
autonomy; and 5) the prestige and standing of the profession”. Similarly, the Department of Education and
Training of Western Australia (2004) proposed a complex competency framework for teachers that outline
three core elements of teachers’ professionalism, namely attributes, knowledge, and practice.

. Regarding Hong Kong'’s own professional framework, in 2003, the then Advisory Committee on Teacher

Education and Qualifications (ACTEQ, later restructured to Committee on Professional Development of
Teachers and Principals, COTAP in 2013) introduced a “Generic Teacher Competencies Framework”,
consisting of four major domains: (1) Teaching and Learning Domain; (2) Student Development Domain;
(3) School Development Domain, and (4) Professional Relationships and Services Domain. Building upon
the professional standards set out in the previous framework, COTAP (2018) introduced the “T-standard+",
a set of professional standards for teachers and principals of Hong Kong that helps “to reflect on their
professional roles and as a tool for their professional development planning”. Similar to the frameworks
adopted by other institutions, the latest professional standards appear to also focus on the knowledge,
professional aftributes and ethical values of the teaching profession.

. While the aforementioned frameworks mostly focus on the subdivision of teachers’ professional

competencies that help shapes teachers’ professional status, Hoyle (2001) offers a methodological way to
specifically investigate teachers’ social recognition. He categorises the perceptions of three groups that,
when combined together, may contribute to the social recognition of the teaching profession: the members
from the education sector (occupational esteem), the public (occupational prestige), and other professionals
(occupational status). Figure 1 below shows the formation of social recognition according to Hoyle:

Figure 1: Schematic illustration of Hoyle’s formation of teaching profession’s social recognition

Occupational
Prestige
(Public Perception)

Social Recognition

Occupational Occupational
Esteem Status
(Member’s (Other

Perception) Professional’s

Perception)
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What constitutes professional status
and social recognition

. Theframeworks discussed above show that “professional status” and “social recognition” are two inseparable

concepts which can be further subdivided into different components. To contextualise a conceptual
framework for the purpose of this research on Hong Kong'’s secondary school teachers, ACTEQ’s more
concrete and descriptive professional competencies framework (2003) is adopted to describe the necessary
competencies required for teachers’ professional status.

. “Professional values and conduct” is framed as another key component of “professional status”, as it is

seen as particularly important in Hong Kong society, given the longstanding Chinese tradition that views
teachers as role model and emphasises the moral aspect of the teaching activities. Hong Kong’s teaching
profession is monitored by a well-recognised (albeit non-statutory) professional body of the Council on
Professional Conduct in Education (CPC). The CPC hears cases of alleged teacher misconducts within the
ambit of “Code for the Education Profession of Hong Kong” (CPC, 2020).

. External to the teaching profession’s own professionalism is the social recognition, where Hoyle's three

dimensions of social recognition help point to our possible research participants of teachers, public, and
other professions.

. The conceptual framework of the composition of and relationship between professional status and social

recognition is thus illustrated in Figure 2 below:

Figure 2: Conceptual framework of the composition of teachers’ professional status and its social recognition

Hoyle's formation of social recognition (2001)
* Occupational Prestige

» Occupational Esteem

» Occupational Status

Competencies

ACTEQ's competencies framework (2003)
» Teaching and Learning
Values and + Student Development

+ School Development
nduct P
Conduc * Professional Relationships and Services
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Chapter 2: Research methodology

2.1.

2.2.

Mixed research methods were used in the research to assess the different facets of professional status
and social recognition of teachers with different target subjects: survey' distributed to principals,
serving teachers, parents, and prospective teachers?; focus group interviews with principals, teachers,
professionals, and parents®; media count,and documentary search, such as policy data, statistics
obtained from public institutions.

While holding a public opinion survey might have been more effective, it would require a much larger
sample size to reach a satisfactory level of confidence interval. Mixed research methods, despite their
limitations, could better ensure that the perceptions and opinions reflected by multiple subjects would be
more balanced, with the benefit of triangulation of findings.

2.3. Survey (principals and serving teachers)

2.3.1.

2.3.2.

The data collected were generated via a territory-wide perception survey in which all secondary schools in
Hong Kong were invited to participate, with a total of 550 responses from 120 schools at a response rate
of 26%. The sample comprised 107 principals (19.5%), 261 senior teachers (47.5%)°, and 182 junior
teachers (33%).6

This method reflects members’ perception (i.e. occupational esteem). The survey was designed to gain
an overview of secondary school principals’ and serving teachers’ opinions and understanding of
Hong Kong secondary school teachers’ professional status and social recognition. Section | concerns
the behavioural pattern’ of participation in professional activities in the four domains of professional
competencies. Sections Il and Il are about teachers’ opinions on professional conducts and values.
It should be cautioned that the perception survey does not provide any benchmark or judgment on
respondents’ behavioural pattern.

Samples of the surveys are attached in Appendices 5-8, and participants demographics are attached in Appendix 3.
Defined as students studying full-time undergraduate education degrees and full-time PGDE. Part-time PGDE students are excluded as most

of them would have had teaching experience already.

Sample of the focus group questions are attached in Appendices 9-11, and participants demographics are attached in Appendix 4.
Detailed findings of the media count are attached in Appendix 2.

Senior teachers are defined as teachers who are newly promoted to SGM ranks at the time of distribution of survey.

Junior teachers are defined as teachers who are newly appointed to the school within two years.

To gain a sense of the teaching profession’s behavioural pattern of their participation in professional activities, respondents were asked to

" ou "o

choose from the four reference time points given (“within 3 months”, “within half a year”, “within a year”, and never”) to report their general

participation rate in those activities.
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Research methodology

2.4, Survey (parents)

2.4.1. Parents are the biggest group of public members who have the opportunity and occasion to interact with
and observe the teaching profession closely other than students. Apart from being a major stakeholder
in school affairs, their perception of secondary school teachers may also shed light on teachers’ social
recognition, which corresponds to Hoyle’s subcategory of “occupational prestige”. Therefore, the public’s
perception of the teaching profession’s professional status and social recognition is discerned through the
data of parents’ quantitative and qualitative responses.

2.4.2. The data collected were generated via a territory-wide perception survey in which parents of secondary
school students in Hong Kong were invited to participate, with a total of 2030 responses. The survey was
designed to gain an understanding of the public, in particular, parents’ perception of the professional
status and social recognition of the teaching profession in Hong Kong (i.e. occupational prestige).

2.5. Survey (prospective teachers)

2.5.1. To see whether principals, and serving teachers and prospective teachers share similar expectation in their
professional behaviour, understanding of the current education sector and their alignment with social
expectations on the teaching profession, a different set of survey was distributed to full-time students
from undergraduate and postgraduate programmes of education. Section | of the survey focused on
prospective teachers’ views on the anticipated behavioural pattern of a serving teachers’ participation in
the professional activities from the four domains of professional competencies. Prospective teachers were
given the same set of questions on professional conducts and values from Section Il to understand their
views on teachers’ professional conducts and values. On top of these questions that overlap with those
from the survey for principals and serving teachers, questions on the design of education programmes,
understanding of and perception of a professional teachers’ duties and reasons for choosing the education
sector for their future career were also included. A total of 99 respondents participated in the survey.
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2.6. Focus group

2.6.1.

A total of 59 interviewees participated in 14 focus group sessions from July 2020 to September 2020.
Four groups of interviewees were included: professionals®, principals, secondary school teachers, and
parents. Questions asked in these focus group sessions were based on the aforementioned indicators of
occupational esteem and prestige. Based on the discussion on “social recognition” from the literature
review above, the questions further focused on four factors of social recognition: attracting talents,
compensation (i.e. salary package), credibility and authority over decision-making, and prestige and
occupational social standing. Professional focus group interviewees’ responses could shed light on how
other professions view the teaching profession, corresponding to Hoyle’s notion of occupational status.

2.7. Media count

2.7.1.

2.7.2.

2.7.3.

2.7.4.

Apart from the interviews of professionals from different industries, how the mass media portray and
perceive secondary school teachers are also indicative of the social recognition of the secondary school
teachers and correlate with the level of “occupational prestige”.

While the number of appearances as interviewees on mass media is by no means an accurate and
unbiased indicator of the interviewees’ professional status or competencies, the media count can shed
light on the social perception towards the interviewees, such as how professional teachers are perceived
as for being interviewed on their opinions. Alternatively, it may also reveal the degree of activeness of
public engagement of the interviewees themselves.

The quantitative figures of appearance of different stakeholders as interviewees for discussion of education-
related issue on major digital and printed media were thus collected and analysed. Appearance of
stakeholders from the education field’ and non-education field'® as interviewee on education-related
media was counted in the four periods: (1) 8-14 July 2018; (2) 2-8 September 2018; (3) 17-23 February
2019, and (4) 19-25 May 2019. These periods were chosen to avoid topical appearances of education
professions during significant periods, such as release of university admission results.

The quantitative figures in this report that appear as percentages have been rounded up. As a result,
some of the figures may not add up to exactly 100%.

For the purpose of our focus groups, professionals are defined according to the definition adopted by 2016 Population By-census

conducted by the Census and Statistics Department, which includes: “qualified professional scientists, doctors, dentists and other medical

professionals; architects, surveyors and engineers; fashion designers, jewellery designers, vice-chancellors, directors, academic staff and

administrators of university, post-secondary college; principals and teachers of secondary school; statisticians; mathematicians; system

analysts and computer programmers; lawyers and judges; accountants; business consultants and analysts; social workers; social work

assistants; translators and interpreters; news editors and journalists; writers; librarians and members of religious orders.” See https://www.
censtatd.gov.hk/hkstat/sub/sc459 jsp.

Classified into principals, teachers, students, and university staff.
Classified into Government officials and Legislative Council members, NGO, professionals, and others.
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analysis

Chapter 3: Findings and analysis

3.1. Teachers’ perception of the teaching profession’s professional status and social
recognition

3.1.1.

3.1.2.

As discussed in Chapter 2, this research has identified teachers’ professional competencies and values
and conducts as the two key components of teachers’ professional status. Teachers’ professional
competencies are reflected by the four domains of competencies from ACTEQ (2003)’s framework,
namely: Teaching and Learning (TLD), Student Development (STD), School Development
(SDD), and Professional Relationships and Services (PRS) (see Figure 2 in paragraph 1.15
above). Perception of teachers’ professionalism in the four domains of professional competencies and
professional values and conducts can therefore reflect principals” and teachers’ perception of the teaching
profession’s professional status.

Table 1 shows the ratings of professionalism in the four domains of professional competencies (a-d)
and professional values and conducts (e) by principals and serving teachers in Section Ill of the survey.
Principals, senior teachers, and junior teachers were asked to rate the professionalism of their colleagues
from the same school, fellow senior teachers, and fellow junior teachers. Respondents were free to
choose from the four options provided (“very professional”, “professional”, “can be strengthened”,
“unsatisfactory”). The leftmost column indicates the group who made the ratings, while the top row shows
the group being rated. For example, for TLD, 82% of principals participated in the survey rated colleagues
from the same school as “very professional” or “professional”.
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3.1.3.

3.1.4.

3.1.5.

Findings and analysis

Members of the teaching profession generally viewed their colleagues from the same school as “very
professional” or “professional” in the domains of Professional Values and Conduct (86-94%),
Teaching and Learning (81-91%), and Student Development (74-89%). Senior teachers were
rated as “very professional” or “professional” in these three domains by the majority of principals (81%-
90%) and junior teachers (89-96%).

On top of the generally high rating of professionalism, the teaching profession reported that their
colleagues could be more professional in the domains of School Development (17-39% rated
“can be strengthened”) and Professional Relationships and Services (11-36% rated “can be
strengthened”). Among the respondents who rated that their colleagues’ competencies in these two
domains “can be strengthened”, more principals (SDD: 34%, PRS: 31%) and senior teachers (SDD: 39%,
PRS: 36%) shared this perception, while fewer junior teachers tended to think so (SDD: 17%, PRS: 11%).

The perception that SDD and PRS may be areas of further strengthening is consistent with the behavioural
pattern of the teaching profession’s participation in SDD and PRS in Section | of the survey, as shown
in Table 2. In Section | of the survey, respondents were asked to choose from the four reference time

points given (“within 3 months”, “within half a year”, “within a year”, and “never”) to report their general
participation in a list of professional activities from the four domains of professional competencies.
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Table 2: Teaching profession’s participation in SDD and PRS, as shown by the mean

A . A A Senior Junior
Description of professional activities Principals teachers  teachers

Participating actively in government advisory bodies,

SDDO1 |consultations or conferences on education policies and 2.29% 1.50 1.24
related projects

SDDO2 Orgon|5|.ng activities to cultivate a caring and joyful 35 298 295
school climate

SDDO3 | Participating in/leading discussion on school policy 3.71 3.27 2.45

SDDO04 | Promoting school culture and image 3.78 3.08 2.67

SDDO8 Reviewing the impact of social changes on future school 372 310 3.04
development

PRS0 Joining teachers’ union/ association to fight for the rights 182 1 48 188
of teachers
Joining teachers’ union/ association to enhance

PRSO3 . . " 2.65 2.04 2.44
professional skills and qualities

PRS06 | Promoting teaching professionalism to the public 2.58 1.52 1.54

PRSO7 Porﬁ.cipo’ring in or leading education-related community 262 165 165
services and voluntary work

+ Note: 4=within 3 months, 3=within half a year, 2=within a year, 1=never

3.1.6.

3.1.7.

On a 4-point scale (see TNote), only principals reported to have taken part in activities under SDD and
PRS within three months or within half a year on average (mean 1.82-3.78), whereas senior teachers
(mean 1.48-3.27) and junior teachers (mean 1.24-3.04) on average have either engaged in the
professional activities listed above within a year, or have never done so. Noticeably, senior teachers’ and
junior teachers’ participation in professional activities of external promotion of the teaching profession or
community-work related to the teaching profession (PRS06: 1.52 and 1.54, PRSO7: 1.65 and 1.65) or
policy discussions (SDDO1: 1.50 and 1.24) is less active than that of principals’ (PRS06: 2.58; PRSO7:
2.62, and SDDO1: 2.29 respectively). While some of these activities do not take place frequently, the
difference between principals’ and teachers’ behavioural patterns reflects a certain degree of asymmetrical
participation among the teaching profession that teachers themselves also reported as areas of further
strengthening as discussed in paragraph 3.1.4 above.

Other than the areas of further strengthening, it is observed that some of the three groups of respondents,
including junior teachers themselves, rated that junior teachers could continue to grow and learn as
members of the teaching community in all domains in Table 1 above. As junior teachers have just begun
their teaching career, more than 50% of the principals and senior teachers rated that junior teachers
could further strengthen their competencies in the aforementioned domains of SDD and PRS as they
gradually advance in their teaching career.
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The ratings of professionalism made by principals and serving teachers out of the four options (“very
professional”, “professional”, “can be strengthened” and “unsatisfactory”) correspond to four points (1,
2, 3, 4 respectively) for the purpose of quantitative data analysis. Upon conversion of the respondents’
choice of ratings into pure quantitative figures, the mean of ratings of professionalism made to senior
teachers and junior teachers were calculated. The mean of ratings of professionalism made to senior
teachers and junior teachers were then compared and tested with independent sample t-test to see
whether the perceived discrepancies between senior teachers’ and junior teachers’ professionalism in
Table 1 are statistically significant. If the results are tested to be statistically significant, it means that the
results are unlikely to occur randomly or by chance. The smaller the p-value, the less likely that the results
occur randomly or by chance (indicated by *, ** and ***). Table 3 shows the mean differences between
the teaching profession’s ratings of senior teachers’ professionalism and that of junior teachers that are
statistically significant. The top row indicates by whom the ratings are made, whereas the figures in the
table are the results of subtracting the mean of the ratings made to senior teachers from the mean of the
ratings made to junior teachers. The greater the mean difference, the greater the perceived difference
between senior teachers’ and junior teachers’ professionalism is. For example, in the domain of TLD,
junior teachers saw a statistically significant mean difference of 0.48*** (p<0.005) between their means
of ratings made to senior teachers and junior teachers. This means that on a 4-point scale, junior teachers
perceived on average a discrepancy of 0.48 between senior teachers’ and their level of professionalism

in that domain; and that this result is highly unlikely to have occurred randomly or by chance.
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Table 3: Mean differences and statistical significance of the perceived difference in ratings
of professionalism between senior teachers and junior teachers

. . . Rated by Rated by Rated by
Domain of professional competencies .. . e
principals senior teachers junior teachers
a. Teaching and Learning 0.47*** 0.39*** 0.48***
b. Student Development 0.46*** 0.28*** 0.54**
c. School Development 0.57*** 0.48*** 0.70***
d. Professional Relationships and Services 0.36*** 0.26*** 0.50***
e. Professional Values and Conducts 0.57*** 0.28*** 0.39***

Note: *p<0.05, ** p<0.01, **5<0.005.

3.1.9.

3.1.10.

In all domains of professional competencies, junior teachers self-reported that they still had much room
to grow when compared with senior teachers, as reflected by their huge mean differences (the mean
differences under the column of “rated by junior teachers” range from 0.39 to 0.70 and are all statistically
significant).

Besides the ratings of professionalism in the four domains of professional competencies, respondents
were asked to choose the stance to which they tended to agree from two statements on topics related
to Professional Values and Conducts in Section Il of the survey. The statements do not confer
any value judgment on whether certain stance is preferable. Rather, they simply reveal respondents’ set
of professional values and tendency. Table 4 summarises the tendencies of the teaching profession’s
views on statements concerning Professional Values and Conduct. Respondents were free to indicate
their extent of agreement to either the first statement (on the left) or the second statement (on the right)
by choosing from 1-3 and 4-6 (see note t at the end of Table 4). The columns of “sum of 14+2+3”
and “sum of 44+546" indicate the percentages of respondents choosing the first statement (on the left)
and the second statement (on the right) respectively. To discern whether the teaching profession share
similar stance of professional values and conducts, statements chosen by over 50% of each group of
respondents are bolded and shaded in dark purple.

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition



Findings and analysis

o)
N
X

o€ %91 %S | %0¢ %6V %V L %61 %91 sidyoos] Jotunf

96°€ %0¢ %CC pYAl %8€ %8 L %l %8 $194oD8] Jolusg

L9y %S¢ %LE %S | %0¢ %CL %9 %l sjodiouly
E 9 G 4 E+c+1 € 14 L

*yd99ds jo wopaauy 119y} *Kj994j suoluido a9y} ssaadxa o} wayy
as1249xa A9y} Usym snolNNd 3¢ PINOYS SI3YIP3| MoJIp o} Yo33ds jo wopaaay Aolua pjnoys siaydna]

%CC %EC %V L %01 %6

2T

siayo09) Joluns

%CC

A4 %9¢ %LE %9 1 %V C %lL %L %9 $194oD89] Jolueg
L0°S %y %8¢ % L %Ll %8 %E %0 sjodiouly
E 9 G 4 Etctl € 14 L

*S92UDISWINIAI
*SI9DJU0) 119y} Jo suoisiroad

JA9A3DYM Japun A1np Buiydnay 419y} Ul §SDJPDIYS qz

uipwaJ 3q o} Ajjiqisuodsaa ayi aAbY s19YdIDI| oYt uiyim j1is o} 1Bl syt aApY siaypaL
Sv'G %6V %LE %91 %Y %C %1 %L siayopa) Jotunf
L0°G %EE %8¢ %lC %€ %€ %0 %0 $18YdD8) Jolusg
404 %0€ %LE %V T %L %9 %1 %0 sjodiduLg

20160 92.60
saibo=9 SpADMO} pUB] = B Jeaiby=|
L= SPIOMO} pus| =¢
UDBN | 9+ G+ 9 G 4 E+ctl1 € 14 L

*3dUDJS ,Sjuapnys o} uado aq PINOYS SIAYIN3]  JO WING SIAYIDI} JOIUSG |[OOYdS SWIDS dY} W0y sanbpaj|o)

S]PNPUOd PUD SANIPA [PUOISSJ0.d ,SI9YdP3} BUILIIIUOD SJUBWSDES UO SMIIA s,uoissajoid Buiydna] :p a|qolL



%LC pYAl %l %EY %L %9 L %01 sisyope] Jotunr

%EE pYAl %V %EE %l %Ll %01 $494oD8| Jolusg

s|pdiduly

pioddns und punoabdpng [pPHUBUL
A1I9Y} IPYM UO pPIsD( spusapnys 10} salungioddo
Buluip3| JusaiayIp apiroid pinoys siaydpa|

‘saiunpioddo Buluana] 419y} P3p punoabdpnq
[PIPUDUY ,SIUSPNJS 3] $OU PNOYS SIBYIDI|

w\_wsucm._. \_O_CD—.

%92 %Y %9€ %L1 %L %C %C slayopa) Jojusg

%Y %ST %02 %9 % %L %l s|pdidug
9 S 14 €+z+1 € z L

*SOAIRD [PBIY|I 10 [P63] I Buypdnpiand
wouj syusapnys abn.anodsip Jou abnanodus YA
o} Ajjiqisuodsaa 3y} dADY jou op SI3YIPI|

*SOIIAIPD BB
jo wing Jo |pB3] ul Buyndniand wouy sjuspnys abnanodsip jo wing
10 3bnanodud o} Ajjiqisuodsaa sy} ALY S49YdIPI|

€G¢C %0¢ %Y %9 %0 L %/T %ET %62 s19yoDa) Jotuns
6'¢C %EE %Y %01 %6 | %S¢ %61 %l¢C S193YydD3| JoIUsg
8¢'¢ %y %/ %6 %9¢ %CC %S¢ %/ sjodiduy
EEY]S) EES)
saibo=9 2a1by=|
SPIOMO} puUs| =1 SPIDMO} pUd| =¢
U  (9+G+1 9 S 14 € 4 L

‘SJUDAD
[p1os ul buyndnipind pioAp pjnoys siaydna|

*SJUdAD [p1OS Ul agpdniIpd Aj99.4) upd siaYdINIL

(p,4U02) S}PNPUOI PUD SINIPA [PUOISSBjo.d ,S19YdP3} BUILIIIUO0D SIUSBWIDENIS UO SMIIA S, uoissajoad Bulydna] :f ajqnlL

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition




Findings and analysis

{UBWalDIs puoas By} Of 8a1BD A|[Djo} =9 ‘JUBWSIDIS PUOISS B} Of 880D Of pusi=1{ JUBWSID)S il By Of 88160 Of pusi=¢ ‘JuBWalD}S {siij 8y} Of 8a1BD A|pjo} = | :8joN +

LGE %0 L %P | %NEE %Cy %L1 %V | Wl si8yops| Jolunf

Ll pYA %9¢ %9¢ %LC %G L %9 %9 $194oD8| JoIusg
€6y %y € %LE %81 %6 %G %E %l sjodiouly
E 9 G 4 et+c+1 € 14 L

‘sanoy Bupjiom *sanoy
191D USAD 3bpuiI |[puoIssajold J19Y} jJo [njpui  jo wing  Bupnjiom Jayp 3j1] [puossad a1ayy Aolua o} 3|qp 1z
9q pInoys s19ydn3] *Appuapl up si A3Yydna], 9q pInoys si3ydna] ‘qol b Ajp4aw s1 Buiydnay

%lE %S € %9¢ %9 %9 %0 %0 si8yop9| Jolunf
S %Y € %9¢ %02 %L %S %C %0 $194oD9| Jolusg
8€'G %9G %8¢ %6 %y %E %L %0 sjodiouly
E 9 G 4 E+c+1 € 14 L
*S9A|9SWIdY} UO SIN|PA [piow dwps ay} Ajddp
‘yona} A3y} jpYy} SSN|PA [pIoW Y} X X
NO JAI| pUD S|2pPOolW 9|0 SO J2D P|NOYS SIYPPI] 0} 3ADY jou op A3Y] ‘SpuapN}s 0} SIN|DA oW yz
: : Bunapduwi 10} 9|qisuodsau Ajuo aup siaYIP3L
%S€ %EY %61 %C %L %! %0 sieyoos] Jotunf
€'G %S ¥ %Y € %9 1 %C %L %L %0 $194oD9| Jolusg
¢SS %EY %S¢ %83 %L %0 %0 %l sjodiouly
99160 9960
saibo=9 sa1by=|
SPIDMO} pud| =4 SPIOMO} pus| =¢
UDSIN | 9+ G+ 9 g 14 E+c+1 € 14 L

*Jooyds

‘Jooyds ,
9y} pup sjuaand ‘sjuapnis usamiaq diysuonn|a

9y} pup spuaind ‘spuapnis usamiaq diysuonyp|ai
Ay} Ysi|qnisd o} Ajjiqisuodsaa ayj aApY Si9Yydp3|

B} Ul SUBAIBJUI Jou pInoys A3Y] "UoISSIWISUDI}
abpajmou] 10} Ajuo si s1ayan3} jo qol ayy

(p,4u0d) SPNPUOI PUD SINIPA [PUOISSAJ0d ,S19YdP3} BUILIBIUOD SJUBWIDES UO SMIIA s,uoissajoid Bulydpa] :p a|qoL

N
X



3.1.11.

3.1.12.

In general, the three groups of respondents share similar views on professional values and conducts: on
all topics, more than 50% of principals, senior teachers and junior teachers tended to agree to the same
statement out of the two options (boxes bolded and shaded in grey all appear on either left or right under
the same statement). For example, for question 2a, between the two statements of “teachers should make
students have the same stance as theirs” and “teachers should be open to students’ stance”, the majority
of principals, senior teachers, and junior teachers tended to agree to the latter statement (91%, 92% and
96% respectively). Similarly, more than 80% of the teaching profession agreed that teachers have the
responsibility to “remain steadfast in their teaching duty under whatever circumstances” (2b), “encourage
or discourage students from participating in legal or illegal activities” (2e), “establish the relationship
between students, parents and the school” (2g), and to “act as role models and live out the moral values
that they teach” (2h).

While there is an overall tendency of agreement to the same stance, the three groups show different
degree of inclination regarding different topics. This can be seen from the difference in percentages
of respondents from each group choosing the more popular statement (boxes bolded and shaded in
grey). For example, where over 50% of all three groups of respondents agreed that teachers “should be
cautious when they exercise their freedom of speech” (2c), more principals (77%) tended to think so than
senior teachers (59%) and junior teachers (51%). Similarly, more principals thought “teachers should not
let students’ financial background affect their learning opportunities” (2f: 73%) and that “‘teacher’ is
an identity. Teachers should be mindful of their professional image even after working hours” (2i: 89%),
whereas a slightly lower percentage of senior teachers (2f: 64% and 2i: 69%) and junior teachers (2f:
56% and 2i: 57%) shared the same stance. However, on question 2d, more junior teachers (79%) thought
that “teachers can freely participate in social events” than principals (54%) and senior teachers (65%).
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3.1.13. To see whether the differences in the three groups’ extent of inclinations in Table 4 observed in paragraph
3.1.12 above is statistically significant, independent sample t-test was carried out and the results are
summarised in Table 5. Table 5 shows the mean differences between the extents of inclination of three
pairings. For instance, the middle column of “principals/junior teachers” shows the difference between
principals” and junior teachers’ extents of inclination regarding the statements on professional values and
conducts. From the distribution of percentages in Table 4, it can be seen that for question 2a, among
the 91% of principals and 96% of junior teachers who agreed to the statement of “teachers should be
open to students’ stance”, more junior teachers (49%) than principals (30%) chose “agree” (6-point).
Conversely, more principals (24%) chose “tended to agree” (4-point) than junior teachers (16%). The
respondents’ choices were then converted to quantitative figures for computation and calculation, such
that a difference of 0.380* in question 2a is found between the pairing of “principals/junior teachers” in
Table 5. This means that while principals and junior teachers both tended to choose that “teachers should
be open to students’ stance”, there is a slight statistically significant difference of 0.380 (indicated by one
*) in principals’ and junior teachers’ extents of agreement: more junior teachers agreed to the statement
to a greater extent than principals.

3.1.14. Mean differences that are statistically significant in Table 5 can shed light on the interpretation of differences
between the three groups’ tendency within the statement chosen by the majority. As explained above in
paragraph 3.1.11, the teaching profession in general do share similar stance and tend to agree to the
same statement. Given that the options available in the survey were from 1-6, it should be reminded
that a margin of 0.5 to 1-point in the mean differences observed in Table 5 is merely a matter of slight
difference in the extent of agreement, for instance, between “tend to agree to the second statement”
(4-point) and “totally agree to the second statement” (6-point). Overall, principals, senior teachers and
junior teachers are similar in their views on professional values and conducts with slight differences in
their extent of agreement.
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3.1.15. As can be seen in Table 5, senior teachers and junior teachers tended to agree to a similar extent
with smaller mean differences that are not statistically significant, which correlates largely to the pattern
described above in the discussion of Table 4’s data. On the other hand, Table 5 displays that differences
that are statistically significant between principals, senior teachers and junior teachers (columns of
“principals/senior teachers” and “principals/junior teachers”) were observed in questions 2b, 2c, 2e,
21f, 2h, 2i, which largely overlap with the discrepancies observed in paragraph 3.1.12: while there is an
overall tendency of agreement to the same stance, the three groups show different degree of inclination
in the questions listed above.

3.1.16. Resultsin Table 4 and Table 5 reflect that slight differences in the teaching profession’s extents of agreement
to statements on professional values and conducts, being statistically tested, are observed across different
groups of respondents. However, despite the variations in extent of agreement, the teaching profession
on the whole do share similar stance in professional values and conducts, reflecting an overall similarity
in the teaching profession’s views on professional values and conducts.
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3.2. Public’s perception of the teaching profession’s professional status and social recognition

3.2.1.

3.2.2.

Parents’ quantitative data from survey and qualitative responses in the survey and focus groups were
analysed to understand the public’s perception of the teaching profession’s professionalism. Parents are
the biggest group of public members who have the opportunity and occasion to interact with the teaching
profession closely other than students. Apart from being a major stakeholder in school affairs, we can
gain insights in the aspect of teachers’ professional competencies, especially in the domain of Student
Development from parents’ perception.

Graph 1 shows the perceived level of professionalism of fifteen professions'' rated by parents, arranged
in descending order of their means (n=2030). On a 6-point scale (1=lowest, 6=highest), secondary
school teachers were rated as 4.03. While the criteria behind respondents’ evaluation of “professional”
were by no means apparent from the results, professions that involve rigorous and lengthy training or with

complex technical knowledge appear to be rated as more professional, as reflected by the ratings given
to doctor (4.85), scientist (4.84), and lawyer and judge (4.65).

Graph 1: Ratings of professionalism of fifteen professions by parents in descending order

Doctor 4.85
Scientist 4.84
Lawyer and judge 4.65
Architect and engineer 4.62
University professor 4.48
Accountant 4.47
Nurse 4.36
Translator and interpreter 4.19
Business consultant and analyst 417
Sceondary school teacher 4.03
Fashion and jewelry designer 3.93
Social Worker 3.87
Writer 3.76
Jounalist 3.57

Librarian

3.56 1

" In this research, “professionals” are defined according to the definition adopted by 2016 Population By-census conducted by the Census
and Statistics Department. Please refer to footnote 8 in paragraph 2.6 above.
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3.2.3. In general, parents showed high regard for teachers. In Table 6, majority of them trusted teachers (77%),
would feel proud if they had a family member serving as a teacher (77%), and believed that teachers
provided good education (70%). 80% of parent focus group interviewees also said that they generally
trusted teachers’ competency and advice in the domain of Teaching and Learning.

Table 6: Parents’ trust and belief in teachers’ provision of good education

Question Strongly agree/agree (%)

4b || will feel proud if | have a family member serving as a teacher. 77
4f |1 trust teachers. 77
4e || believe teachers at present are providing good education. 70

3.2.4. To see whether parents and the teaching profession share similar views on Professional Values
and Conducts, parent respondents were given the same set of statements from Section Il of the
survey distributed to principals and teachers, and were asked to indicate their stance and tendency of
topics relating to teaching professional values and conducts. Table 7 summarises the results of parent
respondents and teaching profession’s views. Parent respondents were asked to show their extent of
agreement to either the first statement (on the left) or the second statement (on the right) on topics of
teaching profession’s values and conducts by choosing from 1-3 and 4-6 (see note 1 at the end of Table
7). The columns of “sum of 1+2+3” and “sum of 4+5+6" indicate the percentages of respondents
choosing the first statement (on the left) and the second statement (on the right) respectively. To facilitate
easy reference, the results of principals, senior teachers and junior teachers have been replicated in Table
7. Statements chosen by over 50% of each group of respondents are bolded and shaded in dark
purple.
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3.2.5. As can be seen from Table 7, parents and the teaching profession shared similar views regarding the
statements of professional values and conducts. More than 50% of parents chose the same statements
selected by more than 50% of the teaching profession under all topics (boxes bolded and shaded in
grey all appeared under the same statement in Table 7). This reflects that parents” and the teaching
profession’s views on professional values and conducts largely coincide with each other.

3.2.6. To see whether the differences in the extent of agreement between the four groups of respondents are
statistically significant, Table 8 summarises the mean differences between the extents of inclination of three
pairings with statistical significance (tested with independent sample t-test). For instance, the rightmost
column of “parents/junior teachers” shows the difference between parents’ and junior teachers’ extents
of inclination regarding the statements on professional values and conducts. Mean differences that are
statistically significant in Table 8 can shed light on the interpretation of differences between the parents’
and the teaching profession’s tendency within the statement chosen by the majority. Again, the reminder
made in paragraph 3.1.14 regarding interpretation of Table 5 is applicable here.
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3.2.7. Statistically significant differences in the extent of agreement are observed between parents and the three
groups of teaching professions. Parents’ views were mostly statistically insignificant when compared with
senior teachers, while difference between parents’ and senior teachers’ views was mostly statistically
insignificant. However, statistically significant differences are found between the pairings of “parents/
principals” and “parents/junior teachers”.

3.2.8. Reldtively greater significant differences were found in questions 2d (0.759***) and 2i (1.173***). Parents
differed statistically significantly from junior teachers on the statement of “teachers can freely paricipate
in social events” (2d: 0.759***). More than half of the qualitative comments from parent focus group and
open-ended responses emphasised the importance for teachers to maintain professional neutrality while
discussing topics with students, especially controversial ones; and to perhaps refrain from actively taking
part in social events. This opinion is congruent with the relatively small proportion of parent respondents
who agreed to the view that teachers are free to participate in social events (2d: 53%).

3.2.9. Regarding question 2i, 89% of principals thought that ““Teacher” is an identity. Teachers should be mindful
of their professional image even after working hours”, where a lower percentage of the parents thought
so (63%). This tendency is found in around 40% of the parent focus group interviewees’ comments, who
questioned the need for teachers to maintain their professional identity outside working hours, such as
when they went to the neighbourhood near the school they serve at or when using social media outside
working hours.

3.2.10. While parents exhibited trust in the teaching profession’s competencies and general alignment in
professional values and conducts, they hoped that teachers’ competencies in the domain of Student
Development (STD) could be further enhanced. In descending order of perceived level of importance
of the different domains (percentage of “very important” and “important”), Table 9 shows that parents
saw Student Development (88%), Teaching and Learning (86%), and Professional Values and Conducts
(83%) as the three most important professional domains.

/A



Table 9: Parents’ perceived level of importance and teachers’ professionalism
in different domains

Perceived level of importance

Perceived level of professionalism

Very important | Moderately | Unimportant/ | Very professional Can be )
. i ; . Unsatisfactory
/Important important | very unimportant |  /Satisfactory improved (%)
(%) (%) (%) (%) (%) )
Student Development 88 10 3 49 46 5
Teaching and Learning 86 11 3 57 39 4
Erofessionol Values & 83 13 4 54 37 9
onducts
School Development 76 19 6 56 40 4
Professional
Relationships & 73 22 5 53 41 6
Services

3.2.11. In these domains that were rated by most as “very important” or

/

‘important”, around 50% of the

respondents perceived teachers’ professionalism as “very professional” and “professional”. Very few
respondents found teachers’ level of professionalism to be wholly unsatisfactory (only 4-9%). Yet, in all
domains, approximately 40% of the parents hoped that teachers’ professionalism could be strengthened.
STD, deemed to be the most important domain by parents, saw the highest proportion of parents (46%)
opining that teachers’ competencies in this domain could be further strengthened.

3.2.12.

Nonetheless, it should be pointed out that most parents have confidence in teachers’ competencies in

STD. When asked how confident they were in teachers’ professional competencies in the various areas
under STD, a maijority of parents in fact responded with “very confident” or “confident” (72-87%), as
reflected in Table 10. Parent focus group interviewees and open-ended responses also showed parents
placed trust in teachers’ advice in terms of student development as students might “behave differently at
school” (40% of responses). They also had faith in teachers’ attentiveness and observation of students.
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Table 10: Parents’ level of confidence in the teaching profession’s competencies in STD

Very confident/
confident (%)

Description of professional activities

STDO3 Eﬁ}réi:i\p;(:grogﬁ(i)nn;:illoeoding teacher-student activities to build up good teacher- 87
STDO5 |Planning and organising different learning experiences for students 83
STDO1 |Recognising students’ diverse needs systematically 80
STD10 | Promoting life-long learning to students 80
STDO6 | Organising intercultural events for students 79
STDO2 |Providing learning support to students with diverse needs 77
STD12 .Orgoni.sing for students octiyifies rglo’red to innovation and creativity (e.g. 77
innovative technology, creative design, etc.)
STD11 |Helping students develop their potentials 76
STDO8 | Giving students advice on their whole-person development 75
STDO9 | Explaining the world’s current development to students 72

3.2.13. Among the many components of STD like student counselling, civic and moral education, two key
components that the parent focus group interview focused on are teachers’ career planning and
whole—person development advice and support. On whole—person development
advice and support, around 80% of the parent focus group interviewees saw the degree of
connectedness between the students and teachers as the most determinant factor of the trustworthiness of
teachers’ advice. While the majority of the parent focus group interviewees appreciated teachers’ caring
nature and attention paid to students, more than 40% of them observed that despite teachers’ efforts, they
might fail to notice or cater to students’ particular needs because of their heavy workload, which limited
their observation and contact with students.

3.2.14. On the other hand, teachers’ own knowledge of different occupations and sectors was seen as more
important than the connectedness of teacher-student relationship in parent focus group interviewees’
evaluation of teachers’ career planning advice and support. With the large amount of information
from the internet, 40% of the parent focus group interviewees reported that they would take teachers’
advice as “one of many opinions”. Close to 60% of the parent focus group interviewees also reflected
that the teaching profession seemed to have less exposure in the world’s development because of their
relatively singular career path, with little extrinsic incentive for constant update with global trend. The
reception of teachers’ career advice thus depends greatly on how familiar the teachers are with different
occupations and sectors. In this area, junior teachers were perceived by over 80% of the parent focus
group interviewees as more “update” and could better catch up with social changes and technological
advancement.
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3.2.15. In the area of policy discussion, all qualitative responses from parent focus group believed that
frontline teachers were one of the key stakeholders in education policy reform or discussion. Despite the
irreplaceable value in including teachers’ voice in education policy discussion, all interviewees identified
teachers’ heavy workload, constraints in their autonomy (such as in school policy or system), and the
relatively stable career promotion as possible reasons behind the lack of teachers’ voice in the discussion
of education policies. When asked whether they thought that media tended to approach secondary
school teachers on education policy issues as interviewees or guests, more than 60% of them thought
that media tended to approach principals instead of teachers on education policy discussions.

- How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition
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3.3. Other professionals’ perception of the teaching profession’s professional status and
social recognition

3.3.1.  Qualitative responses from focus group sessions with professionals were analysed to capture their
perception of teachers’ professionalism and social recognition. Findings in this section are triangulated
with other data, such as quantitative data from surveys and qualitative responses from teacher and parent
focus groups.

3.3.2. Regarding confidence in teachers’ competency of provision of good education, more than half of the
professional focus group interviewees had high regard for the teaching profession. They described
teachers as a profession of “high moral ideals”, “nurturers”, and great “passion”. Majority of professional
focus group interviewees also had confidence in teachers” advice and opinion in Teaching and
Learning. They also agreed that teachers were free to hold their own stance and beliefs, and observed
that most teachers could maintain professional neutrality and provide open discussion for students in

Professional Values and Conducts.

3.3.3.  On Student Development, professional focus group interviewees generally respected and believed
that teachers’ advice was made with good intention. They also tended to think that teachers’ observation
of students was accurate and apt, and that it was indeed difficult to quantify teacher-student relationship
and its long-term impact on students. While parent focus group interviewees cited teachers’ degree of
connectedness with students as the most significant factor in the evaluation of the trustworthiness of a
teacher’s advice on whole person development, over 60% of professional focus group interviewees
tended to treat teachers’ teaching experience as more crucial to the comprehensiveness of their advice.

3.3.4. When asked whether and to what extent they would treat teachers’ advice in different areas as
authoritative, professional focus group interviewees seemed to be more concerned than parent focus
group interviewees about teachers’ exposure, especially to other sectors and the global trend. For
instance, regarding teaching and learning advice, over 80% of the professional focus group interviewees
who were also parents said that they would look up subject knowledge or even pedagogical strategies
online because of the large amount of information available online and the increased average level of
education in society. On career planning advice and support, around 40% of the professional
focus group interviewees cast doubt on whether teachers had sufficient exposure to other professions and
the “global mindset” necessary for comprehensive comment on career planning. Moreover, half of the
professional focus group interviewees were of the opinion that though some teachers were surely of high
calibre and with true passion, the career system within the education sector provides little incentive or
rewards for teachers to constantly improve.
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3.3.5.

3.3.6.

In terms of the salary package and attractiveness to fresh graduates, while the professional
focus group interviewees all agreed that secondary school teachers have a stable and moderately high
entry income when compared to their professions, they opined that graduates of high caliber tended
to choose other occupations. Professional focus group interviewees attributed this phenomenon to
the enormous amount of stress and heavy workload, difficulty in securing a stable teaching position,
insufficient respect accorded to teachers, and teachers’ relatively narrow career prospect. Close to 30%
of the professional focus group interviewees also had the impression that among their generation, some
people chose to become teachers because of the monetary reward with no true passion for education.

To a great extent, prospective teachers’ responses on whether and why they would join the teaching
profession upon graduation are similar to the view held by professional focus group interviewees
described above (n=99)'?. The findings are summarised and arranged in descending order of the
options’ popularity in Table 11. Respondents were given a list of factors to consider for either choosing to
become a teacher or not, and they were free to choose all factors applicable to their career choice.

12 The distribution of survey to prospective teachers was severely affected by the serious situation of COVID-19. Online survey was distributed

with 99 responses collected. It should be cautioned that as the sample size was smaller than the ideal sample size for a confidence level of
95%, the validity of the data from prospective teachers’ survey should be read against such restraints. It is strongly advised that it would be
more appropriate to consider these data as reference, instead of sound data.
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Table 11: Factors considered by prospective teachers in choosing teaching as their career
(%=respondents’ choice)

Factors considered for choosing to

o Factors considered for not choosing to

become a teacher ° become a teacher 7%
Enthusiasm for education 70 | Great working pressure 59
Delight in getting along with young people 68 gD:E:jCJ;:T(;E getting a teaching post affer 41
Work stability 67 | Social atmosphere 35
Attractive salary terms 65 |Insufficient government support for teachers 35
Knowledge transmission to the next generation 65 | Not wanting to deal with complaints from parents |29
Aspiration to serve society 49 | Dull nature of work 24
Good working environment 35 | Unreasonable salary terms 18
Positive image of teachers 27 |Insufficient social recognition 12
lssgﬁ:zlxztﬁfjﬂ‘g:h el e my e it 12 |Better options available 12
Religious beliefs 10 |A degree in education not my first choice 0
Influence of family members 9

3.3.7.

Among the top five most popular reasons for joining the teaching profession, respondents’ passion for

education and love for working with youngsters as well as the occupational stability and high-income level
of teachers appeared to bear equal weight to those who wanted to become teachers upon graduation

(all at 65-70%). On the other hand, among the respondents who would consider alternatives, the major
considerations were teachers’ “great working pressure” (59%) and “difficulty in getting a teaching post
after graduation” (41%), followed by “social atmosphere” (35%), “insufficient government support for
teachers” (35%), and “not wanting to deal with complaints from parents” (29%). It is also observed that
12% of respondents felt that there was insufficient social recognition accorded to the teaching profession,
which corresponds to the less popular option of choosing to become teachers because of positive image

of the teaching profession (27%).
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3.3.8.

3.3.9.

3.3.10.

Besides their view on the attractiveness of teacher as an occupation, professional focus group interviewees
offered some insights on their evaluation of credibility and authority of teachers’ advice and opinion in
education policy discussion, which are two major key indicators of an occupation’s social recognition. On
the credibility of teachers’ advice and opinion in policy discussion, like parent focus group
interviewees, all professional focus group interviewees unanimously agreed and emphasised the necessity
and priority of including teachers as one of the major stakeholders in education policy discussions.
The credibility of teachers’ advice and opinion appears to come from their exclusive knowledge of the
education system and frontline experiences privy to teachers, as they are the “insiders” of the education
system with firsthand and authentic experience and observation. Professional focus group interviewees
also understood that teachers tended to be the group most directly affected by any substantial reform.

However, in terms of the authority of teachers’ advice and opinion in policy discussion, the
relative lack of professional autonomy outside the realm of teaching and learning in school given to
teachers was seen by over 75% of the professional focus group interviewees as a detrimental influence
on teachers’ authority. The reputation risk attached to their serving school or even the sponsoring body
was also highlighted as one of the possible reasons why teachers tended to shy away from the spotlight,
even when their opinions might be significant. Professional focus group interviewees also stressed the
complexity and interdisciplinary nature of education-related topics, and the importance of consulting
multiple stakeholders and experts, such as university professors, as they might be able to offer more
holistic advice. Similar to the comment on the limitations of teachers’ exposure, close to 60% of the
interviewees had reservations about whether teachers had the vision or insight on policy-planning to be
regarded as authoritative in education policy discussion, especially on broader issue such as education
reform. Some (35%) also added that the title of “teacher” was often used by untrained teachers (such as
tutors and mentors), which further weakened the social recognition of secondary school teachers proper
in public discussions.

Corresponding to professional focus group interviewees’ comment that teachers might not actively take
part in education policy discussion or external promotion of teacher professionalism, Table 12 shows the
behavioural pattern of the teaching profession’s participation in professional activities related to public
promotion and education policy discussion. On average, senior teachers and junior teachers had taken
part in the activities of public promotion of teaching professionalism (PRS06), public community work
(PRSO7), and external policy discussions (SDDO1) either once within a year, or had never done so. This
contrasts with their much more active pattern in activities of similar nature but held internally or when
wholly school-based (SDD03 and SDD04), where they reported to have done so within three months or
half a year at the time of survey. Even for principals, their behavioural pattern shows the same skewed
participation of having engaged in internal policy discussions and school-based image promotion much
more actively than external promotions or policy consultations.
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Table 12: Teaching profession’s participation in activities related to public promotion
and policy, shown by mean

Description of professional activities Principals o e
teachers  teachers
PRSO6 | Promoting teaching professionalism to the public 2.58t 1.52 1.54
PRSO7 Pon‘i_cipoﬂng in or leading education-related community 2 69 1 65 165
services and voluntary work
Participating actively in government advisory bodies,
SDDO1 | consultations or conferences on education policies and 2.29 1.5 1.24
related projects
SDDO3 | Participating in/leading discussion on school policy 3.71 3.27 2.45
SDD04 |Promoting school culture and image 3.78 3.08 2.67

1 Note: 4=within 3 months, 3=within half a year, 2=within a year, 1=never

3.3.11. Media count results also correspond to the overall pattern of principals’ and teachers’ engagement
in public promotion or discussion of education policy discussed above. The quantitative figures
of appearance of different stakeholders as interviewees for discussion of education-related issue on
major digital and printed media from four periods were collected and analysed (see paragraph 2.7 in
Chapter 2). The results as summarised in Table 13 reveal that there is in fact no correlation between
the interviewees’ professional status and number of appearances: students, the least professional or
trained, were the most frequently interviewed group (they took up 23% of appearance as interviewee
among all groups). Teachers, on the contrary, did not appear much on media. In descending order
of appearance, the group most interviewed from the education field was students (23%), followed by
university staff (18%), principals (16%), and teachers (8%). If considered with interviewees from non-
education field, teachers’ appearance as interviewees also falls behind that of government officials and

Legislative Council members (13%) and NGO (11%).
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Table 13: Media count resulis

Interviewees from Appearance as Interviewees from Appearance as

education field interviewee (%) non-education field interviewee (%)
Siudhan - e Coonil memers I
University Staff 18 NGO 11
Principals 16 Professionall 6
Teachers 8 Others 7

3.3.12.

3.3.13.

Qualitative responses from teachers in focus group sessions and survey might explain teachers’ relatively
low engagement in education policy discussion. More than 50% of the teachers in focus group interviews
reported that on top of their heavy workload (teaching and administrative work alike), some of their
colleagues felt like they might not possess adequate experiences and knowledge to participate in education
policy discussion, whereas some did not see much extrinsic motivation in the promotion of teacher
professionalism to the public as their career promotion did not depend on that. Just as professional focus
group interviewees’ common view, teacher focus group interviewees also said that many of them would
be hesitant about engaging in education policy discussions because of the reputation risk that might
incur on their serving school or sponsoring body. The lack of an independent self-governing professional
body was also raised by some teacher focus group interviewees to be a possible reason behind teachers’
relative inactivity in education policy discussion.

Lastly, prospective teachers’ views on the importance of knowledge and competencies commonly taught
in education programmes to teacher professionalism may offer some insights into the teacher focus
group interviewees’ observations on teachers’ knowledge and incentive in engaging in education policy
discussion beyond school’s internal affairs mentioned in paragraph 3.3.12 above. Table 14 shows in
descending order prospective teachers’ ratings of the importance of different subjects or skills commonly
found in education programmes. Overall, all subjects listed were rated by over 70% of the respondents
to be either “very important” or “quite important”.
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Table 14: Prospective teachers’ views on the importance of knowledge / competencies
taught in education programmes to teacher professionalism

Very Quite Little Unimportant
important (%) important (%) important (%) (%)
Subject knowledge 65 29 4 2
Pedagogy 54 41 2 3
Classroom management and discipline 42 51 4 3
Professional values and conduct 41 47 8 3
Student counselling 39 39 17 4
lmenraton of stent o] 3 46 15 3
Special education needs (such as SEN, NCS) 30 54 13 3
Teacher development and leadership 29 58 11 2
Education research 29 38 26 7
Curriculum design and development 28 61 9 2
Philosophy and sociology of education 26 45 27 3
School system(s), education policies and 21 57 18 4

related legislations in Hong Kong

3.3.14. A maijority of the prospective teachers saw the topics and subjects relevant to teaching and learning as
very important, such as subject knowledge (65%), pedagogy (54%), and classroom management and
discipline (42%). The domain of Student Development, on the other hand, was only seen as the sixth
most important topic (35%). Moreover, while prospective teachers tended to value teaching and learning
expertise highly, below 30% of the respondents saw education research (29%), curriculum design and
development (28%), philosophical and sociological studies of education (26%), and knowledge of Hong
Kong school policies (21%) as “very important”. The rating suggests that prospective teachers tended to
see being a “professional teacher” as a teacher who excels in one’s teaching and learning competencies,
whereas the external and public aspects of being part of the teaching profession were seen as not of
immediate concern to one’s teaching competencies. Such perception may support some teacher focus
group interviewees’ comments above on the idea that some of their colleagues did not see much need
to take part in education policy discussion.
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3.4. Summary of major findings

In Chapter 2, we discussed the inferrelatedness of two key concepts of this research, “professional status”
and “social recognition”. This section summarises the major findings on the two concepts with reference to our
conceptual framework.

Professional status

1. Over 80% of secondary school principal and teacher respondents saw their fellow colleagues as professional
across the four domains of professional competencies (Finding 3.1.3).

2. Parent and professional respondents generally had confidence and trust in teachers’ competencies and advice
in the domain of Teaching and Learning (Findings 3.2.3, 3.3.2).

3. In the survey distributed to principals, serving teachers and parents, the teaching profession and parents
showed similarities in their views on statements related to teachers’ Professional Values and Conducts (Findings
3.1.10-3.1.16; 3.2.4-3.2.9).

4. Close to 40% of principal and teacher respondents saw that there was still room for them to further strengthen
their professional competencies in the domains of School Development and Professional Relationships and
Services. An asymmetrical behavioural pattern of participation among principals and teachers in SDD and
PRS activities is also observed (Findings 3.1.4-3.1.6). The qualitative responses from teacher and professional
focus groups reflected that more space and time were necessary for teachers to reach out to other sectors or
the community (Finding 3.3.12).

5. Among the major domains of professional competencies, the majority of parent focus group interviewees saw
the domain of Student Development as the most important, in which the greatest efforts should be given to
maintain the teaching profession’s professionalism (Findings 3.2.10-3.2.12).

6. Over 70% of the parent respondents of the survey showed confidence in teachers’ professional competencies
in the domain of Student Development, including the provision of whole-person development support and
career planning support.

7. Qualitative responses from parent focus group sessions suggest that the degree of connectedness between the
teachers and students was seen to be the most determinant factor of the trustworthiness of teachers’ advice on
whole-person development, whereas the evaluation of teachers’ career planning advice and support depends
on teachers’ own exposure and knowledge of different occupations (Findings 3.2.13-3.2.14). Close to 60% of
the professional focus group interviewees suggested that enriching teachers’ exposure to other sectors might
significantly promote their professional status (Findings 3.3.3-3.3.9).
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Social recognition

8. Over 70% of the parent and professional respondents had high regard for and placed trust in Hong Kong
secondary school teachers (Findings 3.2.3, 3.3.2).

9. Atthe same time, many professional focus group interviewees observed that unlike other sectors, the qualitative
aspects of teacher-students relationship and long-term impacts could not be easily quantified (Finding 3.3.3).

10. Most of the professional focus group interviewees commented that despite Hong Kong secondary school
teachers’ rather attractive salary package, the occupation’s attractiveness to graduates was seen to be affected
by teachers’ rather heavy workload and difficulty in securing a stable teaching position (Finding 3.3.5). Close
to 70% of the prospective teachers chose to become a teacher because of their passion for education as well
as teacher’s occupational stability and high-income level. Those who consider other careers stated that they
were concerned mostly with teachers’ great working pressure and difficulty in getting a teaching post after
graduation, which was similar to the view held by professional focus group interviewees (Findings 3.3.6-
3.3.7).

11. All parent and professional focus group interviewees agreed that teachers were one of the key stakeholders
in education policy discussion. However, students, principals, and university staff were interviewed more by
the media than secondary school teachers from our media count results (Finding 3.3.11). More prospective
teachers rated subjects relating to teaching and learning as very important than subjects on broader education
policies, reflecting a view that the key competencies of professional teachers were mostly on the teaching and
learning domain. Such perception could explain why half of the teacher focus group interviewees observed
that some of their colleagues were hesitant to comment on education policy (Findings 3.3.13-3.3.14).

12. Moreover, teacher focus group interviewees remarked that teachers’ participation in education policy
discussion was often limited by their heavy workload, largely school-focused job nature, and their worries over
the potential reputation risks their free expression may incur on their serving schools and sponsoring bodies
(Findings 3.2.15; 3.3.8-3.3.9).

13. The social recognition of secondary school teachers was undermined by the lack of their voices in public
discussions on education policies. As one of the key stakeholders in education policy discussion, teachers’

authority in education policy discussion could be buttressed by greater advocacy by the teaching profession
(Findings 3.2.15; 3.3.9-3.3.12).
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Chapter 4: Recommendations

4.1. Basis of recommendations

4.1.1.

4.1.2.

The findings described in Chapter 3 are in response to elements that are conducive to the promotion of
secondary school teachers’ professional status and social recognition. The recommendations proposed
below endeavor to respond to, and are based on the aforementioned research findings. Recommendations
that respond to research objective (4) on how the Hong Kong Association of the Heads of Secondary
Schools can assist to enhance secondary school teachers’ professional status and its social recognition
have been separately put in Chapter 6.

On top of the data-driven principle, the research team conducted multiple discussions with different
stakeholders, such as principals, teachers, other professionals, and representatives from relevant bodies
for a holistic overview of possible policy recommendations.

4.2. On the promotion of professional status

4.2.1.

4.2.2.

Our conceptual framework in Chapter 1 (Figure 2) suggests that the promotion of Hong Kong secondary
school teachers’ professional status depends on the promotion of professional competencies and values
and conducts. Our findings reflect that the teaching profession, parents, and professional focus group
interviewees generally have similar views on different topics related to teachers’ Professional Values
and Conducts (Findings 3.1.10-3.1.16; 3.2.4-3.2.9; 3.3.2). The following recommendations thus
focus more on the promotion of professional status through the promotion of professional development
in general, and specifically, the professional competencies outlined in our conceptual framework.

Before recommendations on specific domains of professional competencies are made, a general
recommendation regarding promotion of secondary school teachers’ professional status is to strengthen
and refine teachers’ professional development regime that is geared towards holistic promotion of
professional competencies in general.
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4.2.3. Professional development has long been recognised as an integral part of teachers’ professional status.
Back in 1997, the Education Commission Report (No. 7) already recommended the optimization of
“in-service teacher education resources” with a “coherent pre-service and in-service training strategy”
on the whole (Education Commission, 1997). Currently, secondary school teachers in Hong Kong must
participate in Continuing Professional Development courses and trainings offered by the EDB, which
are divided into the “Training Programme for Newly-joined Teachers”, “Enhanced Training for In-service
Teachers”, as well as the “enhancement of Training Requirements for Promotion” (EDB, 2020). While
acknowledging the multitudes of trainings offered under the existing training regime, some principals
and teachers from focus group interviews reflected that further refinement could be made to reinforce the

effectiveness of teachers’ professional development.

We propose the following suggestions, including but not limited to:

a. A general recommendation collected regarding teachers’ professional development is to refine the
existing model of sabbatical leave as a good opportunity for teachers to engage in education-related
works beyond their serving schools. (supported by focus group suggestions). The EDB may consider
refining the sabbatical leave scheme by extending the duration allowed from 1-5 months to 6 months-1
year to allow more substantial learning. For example, in Korea, the “Evaluation of Teacher Professional
Development” has been implemented since 2011 where teachers receive appraisals from principals,
colleagues, students and parents. Teachers with good performance are entitled to a 6-month / 12-month
sabbatical leave opportunity to pursue further studies, which also increases their chances of being
promoted.

b. Around 80% of the teacher focus group interviewees highlighted that teachers” workload under the new
334 curricula should be considered in the revision of sabbatical leave, since the manpower allocation
of different subjects may vary greatly, especially between core subjects and electives. More consultation
with the education sector to obtain further data on the circumstances faced by different subject-teachers
should be carried out.

c. In addition, more Professional Learning Communities (PLCs) can be set up for sharing successful cases
and innovative strategies to enhance qualities of professional development. The concept of PLC, which
was also referred as “work community” by the Finnish Ministry of Education, has been adopted since the
70’s in Finland, where teachers are generally encouraged to collaborate professionally so as to learn
effective instructional and assessment practices. It is reported that a majority of teachers modified their
teaching approach based on that of their colleagues after the collaboration (Antinluoma, llomaki, Lahti-
Nuuttila & Toom, 2018). The EDB may widen the support and infrastructure of its current PLC scheme
with well-organised support system and interactive platform for teachers to test initiatives to encourage
innovation and creative strategies.
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4.2.4.

In addition to the general recommendation on continuous professional development, recommendations
on specific domains of professional competencies are proposed. To begin with, the teaching profession
rated that their professional competencies in the domain of School Development could be further
strengthened (Findings 3.1.4-3.1.6). More opportunities and engagement in school affairs, especially in
broader school policy discussions and school reforms, could be created to engage all teachers.

We propose the following suggestions, including but not limited to:

. Since school development involves great understanding and thorough planning of individual schools,

conducting school-based analysis may motivate teachers to analyse their serving schools’ needs, strengths
and weaknesses, which may in turn further promote their participation in school policy discussion
(supported by Findings 3.1.4-3.1.6, 3.3.12 and focus group suggestions).

. On top of strengthening the SWOT analysis that is commonly carried out, studies of recent education-

related topics and trends and their impacts on their school’s development and strategic planning may
be conducted by school’s management team. This may include topics such as the surge in development
and adoption of education technology; the emergence of global trends like the future competencies
commonly looked for by employers, the introduction of the development and new opportunities of the
Greater Bay Area, blended learning and Artificial Intelligence in education. The impacts of the above
topics on a school’s own planning and development may be examined and better understood by teachers
serving there, and this may promote teachers’ engagement in broader school policy discussions as well.

. School’s senior management can carry out more strategic planning to actively facilitate junior teachers’

understanding of and preparation to contribute actively to the school by introducing the school’s current
stage against the long-term developmental plan to them (supported by Findings 3.1.4-3.1.6). Junior
teachers may be invited to share their views on school’s needs and strategic planning by school’s senior
management as part of their performance evaluation to encourage them to give fresh perspectives as
newly-appointed teachers.

. School management can also facilitate better leadership development for junior teachers in school

development by aligning junior teachers’ internal training and overall school succession ladder for them
to develop autonomy and leadership (supported by focus group suggestions). For example, in Singapore,
a junior teacher is encouraged to choose one out of three career tracks which are teaching track,
leadership track and specialist track after the first three-year experience as an ordinary fresh teacher.
This provides Singaporean teachers with the opportunities to take up more leadership role in or even
beyond their serving schools (there is a chance for them to be promoted eventually to the Ministry of
Education). While Singapore’s track system requires strong collaboration between the government and
schools, the provision of leadership training in general, or specifically for some junior teachers who have
demonstrated strong leadership traits, may serve as reference for Hong Kong schools.
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e. Moreover, mentorship programmes may offer substantial help to junior teachers in particular. For instance,
in Singapore, the mentoring culture is strong even though the mentorship programme is not mandatory.
The “Structured Mentoring Program” is offered to junior teachers where they receive support and guidance
from more senior colleagues during their induction to the teaching profession. It is suggested that Hong
Kong schools may redesign existing mentorship programme to strengthen junior teachers’ professional
competencies in School Development. While mentorship programme is currently in place in a majority
of schools, school’s senior management may restructure the programme by extending the mentorship
cycle beyond one year to ensure that well-aligned leadership training and support on top of teaching and
learning advice are provided to junior teachers consistently, instead of a rather short-term onboarding
support programme.

f. HKAHSS can facilitate or hold more professional sharing for all teachers on other areas such as on
school development, education policy, without limiting them just to the middle or senior management.
For instance, the previously-held Education Colloquia held by HKAHSS in 2018 and 2019 respectively
with sharing by various experienced guest speakers may offer great insights for principals and teachers to
further refine their school policy and management.

4.2.5. It is also observed that the teaching profession perceived that their professional competencies in the
domain of Professional Relationships and Services could be further strengthened (Findings
3.1.4-3.1.6). Structured encouragement and sufficient space for engagement in external activities should
be provided to teachers to encourage them to engage with the public while balancing their workload.

We propose the following suggestions, including but not limited to:

a. Different school-based incentives and opportunities may be created to promote teachers’ participation
in Professional Relationships and Services (supported by Findings 3.1.4-3.1.6, 3.3.12 and focus group
suggestions). Principals may encourage their staff to attend more external seminars and exchange among
professional teachers’ groups to acquire professional skills and share insights.

) 57



b.

4.2.6.

Alternatively, school-based research may be adopted as a part of internal promotion criteria to motivate

teachers with the focus of promoting learning and maintaining relevancy with the fast-changing social
trends, with an environment that encourages reforms and initiatives with assurance of reasonable
risk-taking. The case study of twenty-one partner schools with Mead Teaching School alliance (TSA)
from England, conducted by the then-National College for Teaching and Leadership (repurposed to
the Department of Education in 2018) offers an overview of the infrastructure required for sustainable
research and development feedback system in school (NCTL, 2014). The establishment of research hubs
that provide space for teachers to work collaboratively, the introduction of specialist leaders of educations
(SLEs) as research mentors to enable teachers to conduct their projects, and the integration of research
results with teacher appraisal and performance management systems have been identified as the three
developments that have been crucial to building schools’ capacity in implementing school-based research
(NCTL, 2014). On top of being a professional development project or internal promotion criterion, the
research may be made visible and promoted to the public as part of the effort of promotion of teacher
professionalism by displaying teachers’ professional insights and analyses of different education topics
and policies, such that the domain of Professional Relationships and Services can be more positively
linked with teachers’ own duties and motivations.

Notwithstanding the well-acknowledged and extensive efforts made by teachers in Student
Development domain, such as in whole-person development advice and support, qualitative responses
from parent and professional focus groups have reflected that the aspect of career advice and
support might be further strengthened by enriching teachers’ interactive opportunities with other sectors
(Findings 3.2.10-3.2.14; 3.3.3-3.3.9). A wider range of collaborative efforts should be encouraged to
commend teachers’ innovative initiatives and facilitate interdisciplinary engagements.

We propose the following suggestions, including but not limited to:

. On top of the EDB's current secondment system for teachers to take up professional duties in the EDB, it

may intfroduce a secondment scheme that allows teachers to collaborate with a broader set of stakeholders,
such as NGOs, faculty of education at universities, or even non-education sectors to broaden teachers’
exposure and experience beyond school-based level (supported by Findings 3.3.3-3.3.9, focus group
suggestions and open-ended responses).

. The reinforcement of more inferdisciplinary initiatives may be conducive to the idea exchange of the

teaching profession, since Student Development is a wide domain that goes beyond subject-specific
knowledge and competencies (supported by Findings 3.2.13-3.2.14 and focus group suggestions).
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4.3. On the promotion of social recognition

4.3.1.  Asoutlined in our conceptual framework in Chapter 1 (Figure 2), the promotion of Hong Kong secondary
school teachers’ social recognition depends on the promotion of occupational prestige, occupational
esteem, and occupational status, which correlate to the perceptions held by the teaching profession, public
and other professionals. The following recommendations focus on the promotion of social recognition
through promotion of public understanding of secondary school teachers’ job nature and image as a
professional occupation.

4.3.2. Adiscrepancy between public’s perception of teachers’ duties and teachers’ professional training
behind and duties beyond teaching and learning is observed (Findings 3.2.2; 3.3.2-3.3.5).
Quite a significant number of parents’ qualitative comments seemed to have the impression that “anyone
with sufficient subject knowledge can teach” and many are unaware of the technicalities and intricacies
of pedagogy. Teachers’ individual identity as a professional with autonomy and judgment, and their job
technicalities (such as pedagogy, education-psychology-related knowledge and skills) have largely been
overlooked (Evans, 2008; Goepel, 2012; Hargreaves, 2000; Sachs, 2000; Whitty, 2000).
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4.3.3.

To respond to the difference between public’s understanding of and teachers’ actual job technicalities
and professional competencies, scholars have urged that public-teacher relation must be sustainably
developed with better communication and engagement to build “the trust, the commitment and the
support for teachers and teaching” on which their professionalism will depend (Hargreaves 2000, pp.
173-5; Goepel, 2012; Groundwater-Smith & Sachs, 2002; Hargreaves & Fullan, 1998; Tschannen-
Moran & Hoy, 2000). Greater community engagement with education stakeholders is needed to facilitate
public’s thorough understanding of the teaching profession’s job nature and its technicalities, particularly
when teaching is seen as a moral activity (Bottery, 2003; Coulter & Orme, 2000; Groundwater-Smith &
Sachs 2002). The promotion of professionalism will lead to wider social recognition by the public.

We propose the following suggestions, including but not limited to:

. The EDB should engage and promote teaching professionalism to the public so that society would

appreciate the job nature and technicalities involved, such as the training undergone and have to continue
undergo, and the good practices of schools and how students are developed under the nurture in school
(supported by focus group suggestions and open-ended responses). This may be facilitated by holding
more public forums on teacher professionalism and creating more publicity opportunities of existing
recognition schemes of teachers’ good efforts for teachers to share their initiatives and experiences with
the community. On top of the existing Chief Executive’s Award for Teaching Excellence and Respect
Our Teachers Campaign that have formal and regular activities, more publicity campaigns with wider
coverage would be conducive to the promotion of teachers’ hard work.

. Media can report or feature stories of teachers to be role models and share more successful or positive

teacher-student stories (supported by Finding 3.3.11 and focus group suggestions). At the same time,
upon more thorough communication and planning with their serving schools’ management team,
teachers are also encouraged to open up and present their achievements in the public arena, such as
through sharing their teaching initiatives or stories.

. Lastly, more education policy discussion on professional activities and values of the teaching profession

should be carried out in the future to allow greater public engagement and understanding, as well
as assisting the public to understand the teaching profession’s job nature and training undergone. In
particular, our findings suggest that serving teachers, or even principals, face multiple constraints in
engaging in public discussion, with reputation risk that might incur on their serving schools or sponsoring
bodies being one of their biggest concerns. The Hong Kong Association of the Heads of Secondary
Schools may be in a good position to invite experienced, preferably retired principals to lead such
discussions, such as public forums where the teaching profession can connect with the public or other
professionals outside the realm of teaching.
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4.3.4. While society appreciates teachers’ contribution and importance as a key stakeholder in education
policy discussion, their authority is seen by the majority of teacher, parent and professional focus
group interviewees to be undermined by the lack of inclusion of teachers’ voice and the absence of
an independent professional body (Findings 3.2.15 and 3.3.9-3.3.12). Besides building up respect for
teachers, official empowerment of professional bodies would greatly promote the teaching profession’s
social recognition.

We propose the following suggestions, including but not limited to:

a. Greater respect and official recognition by relevant bodies, such as the EDB, should be accorded to the
teaching profession as a way to promote social recognition (supported by focus group suggestions and
open-ended responses). Exchange between the EDB and the education sector is strongly encouraged
to understand stakeholders’ needs. As government officials’ expertise mainly lies in the administrative
aspect of public policies, the drafting and promulgation of education policies may be better supported if
exchange and collaboration between the EDB and the teaching profession are more regularly facilitated.
The EDB’s more frequent consultation and engagement with teachers is welcome as an official sign
of respect for teachers’ opinion. This measure can empower teachers with greater authority, thereby
promoting their social recognition.

b. The introduction of a statutory self-governing professional body is reflected by a majority of the
qualitative responses from teacher focus groups and survey distributed to principals and teachers as
an important way to promote social recognition. From the parent survey, 82% of parent respondents
agreed that the development of an independent body, such as a Teaching Council, could help enhance
both professional status and social recognition. Setting up a statutory self-governing professional body
governing the teaching profession could significantly promote social recognition of secondary school
teachers (supported by focus group suggestions, open-ended responses and data cited above). The EDB
should carefully consider the introduction of a Teaching Council. Consultation with stakeholders from the
education sector, especially serving teachers, should be carried out to gain a comprehensive overview of
the teaching profession’s opinions on this matter.
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Chapter 5: Limitations

5.1

5.2

5.3

5.4

Unlike a longitudinal public opinion survey, this research has captured the perception of respondents in
a particular time frame at the time of survey. Their views might be susceptible to factors such as social
circumstances or policy changes.

The distribution of survey to prospective teachers was severely affected by the serious situation of COVID-19.
Online survey was distributed with 99 responses collected. Yet it should be cautioned that as the sample
size was smaller than the ideal sample size for a confidence level of 95%, the validity of the findings from
prospective teachers’ survey should be read against such restraints. Consequently, it is with regret that the
research team has been greatly limited in the data analysis and providing recommendation on research
objective (3), namely to explore the expectations of prospective secondary school teachers on the social
recognition of the professional status of the secondary school teachers in Hong Kong.

Data collected from the surveys are based exclusively on self-reports from secondary school teachers and
principals, and their opinions, perceptions, and accounts of their professional activities may be biased by
respondents’ personal experiences. The data from the surveys are therefore triangulated with other data to
mitigate the impact such biases may have on the findings and analysis.

Similarly, while focus group interviews could offer a more in-depth discussion that may shed light on the
topics of professional communities and public perception of the teaching profession, public opinion is also
susceptible to shifts in social circumstances at the particular time frame during which the survey is carried
out. The qualitative responses collected from our focus group reflected a certain degree of influence at the
time of the interviews and should be read against such context.
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Chapter 6: How HKAHSS can assist to
enhance secondary school teachers’
professional status and its social
recognition

While the completion of the research report brings an end to the research, HKAHSS's quest for professionalism
continues. In fact, the research journey has kicked off a series of professional discourses amongst the Executive
Committee members on how the research findings and recommendations can be followed up so as to enhance
teachers’ professional status and its social recognition. This chapter captures the deliberation process and initial
thoughts in detail. It is HKAHSS's sincerest wish to get comments and input from other stakeholders and working
partners in this very meaningful endeavour.

6.1 Foreword

6.1.1  Since its inception in 1964, HKAHSS has been making strenuous effort to fulfil its aim to enhance
professional development and promote understanding of education in Hong Kong. Its sole focus along
these years has been on professionalism. In that regard, it always strives to serve the professional needs
and development of members whose number is at present well over 450 (serving principals, vice-
principals of secondary schools and former principals).

6.1.2 In the past few decades, a lot has been done within and outside the teaching profession which has
fostered professionalism of the education profession and the development is pleasing and uplifting. Yet,
in view of the fast changing social environment and the ever-increasing expectation on the teaching
profession and education, HKAHSS feels that more can be done to further enhance the professional
status and social recognition of teachers in Hong Kong.

6.1.3  During the conduct of this survey, the Research and Development Task Group and the Executive Committee
of HKAHSS have engaged in very conscientious and soul-searching discussions around the objective on
how HKAHSS can assist to further enhance secondary school teachers’ professional status and its social
recognition.

6.1.4  The Executive Committee of HKAHSS fully understands that this is not just its own wishful thinking but also
members’ expectation on HKAHSS.

6.1.5  While it may not be entirely realistic at this stage to list any future plans, the Executive Committee has
already embarked on the journey towards the direction highlighted by the research and throughout the
deliberation process. The pilgrimage ahead will certainly call forth much vision, passion, determination
and commitment.
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6.1.7

The Executive Committee also fully understands that further action also calls forth the serious review of
HKAHSS ‘s work and positioning. Yet, in face of challenges, Executive Committee members are prepared
to make a bold afttempt here to share their thinking aloud with readers so that they will get comments,
support, alternative thoughts and even criticisms. With these inputs, the Executive Committee will surely
have further discussion to map out short, medium and long term plans to put thoughts into action.

While focusing on HKAHSS’s niche and uniqueness, the Executive Committee understands and embraces
the beauty of collaborating with relevant parties to achieve the desired goals. Cross-sector involvement
will also bring along understanding and synergy of efforts and resources.

6.2 Basis of deliberation

6.2.1

6.2.2

6.2.3

6.2.4

When deliberating on HKAHSS’s role, the findings and recommendations directly derived from this
research form a very solid basis for consideration.

Besides, the Executive Committee has further re-examined the core values which HKAHSS has been
holding firm and its continuing quest for professionalism.

The Executive Committee has revisited HKAHSS’s previous work and activities such as its various
submissions to the government consultation papers, its annual contribution to the Chief Executive’s Policy
Address, its various conferences and articles as well as its professional stance on numerous educational
issues.

In the process, the Executive Committee has also studied again some very important documents that
guided and shaped the landscape of Hong Kong education such as the reports from the Education
Commission, the last of which is the Education Commission Report No. 7 (ECR No. 7) released in 1997.
It is found that some ideas in Chapter 6 in that report (Raising professional standards of principals and
teachers) still worth the serious attention of the education sector despite their being put forward 20 years
ago.
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6.3 The challenges HKAHSS is facing

6.3.1  The thick clouds cast by the present tense social and political atmosphere in Hong Kong seem to lead
the whole society to a rather dim path. Social dissensions have greatly hampered the public trust on
education and front-line educators in Hong Kong. Besides, there are some public comments attributing
nearly all social problems to the education students receive in school.

6.3.2  The government’s attempts to be the gate-keeper of education through tightening policies on education
and deregistering teachers have dealt a great blow to the education profession.

6.3.3  The role of HKAHSS as a work partner and critical friend with the Education Bureau (EDB) and the
government has been greatly challenged in recent years. HKAHSS treasures much our partnership with
the education authority in the past, especially over major issues such as the collaboration in education
reform measures, refining the medium of instruction and offering principals’ professional development
programmes. How to maintain a cordial relationship with the government while raising discreet but
critical comments or views on education policies and measures would be a great challenge in the way
ahead.

6.3.4  All are facing the global concerns on human resources training. The challenges as well as opportunities
brought by the advancement on technology, especially the development of artificial intelligence, would
drastically change the manpower structure and needs of all societies, and thus causing great impact on
education and the teaching profession.

6.4 Expectations and their prerequisites

6.4.1  ltis important for all in society to get over the dissensions arising from the social issues and have a fresh
start for the way forward. Public confidence in schools, teachers and principals should be restored and
strengthened.

6.4.2  The government should work earnestly for reconciliation with various stakeholders in society, especially
the youth, to move on.

6.4.3  How the public view and recognise the professional status of teachers depends very much on people’s
subjective perception in general, the professionalism and conduct of educators themselves as well as the
government’s stance and attitude. No matter who is playing a major or decisive role, the due and proper
social recognition for the professional status of teachers can only be achieved through concerted efforts.
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6.4.4

6.4.5

While HKAHSS will play its role conscientiously, it is much expected that the government would have the
awareness to take the lead and coordinate all good efforts. The government and EDB should try to reduce
the various directives to schools for this is unhealthy for the professional autonomy of school principals
and teachers. The directives, if not administered wisely, will reduce front-line educators to menial workers
who will just take orders from the above instead of real educators making good judgement based on their
professionalism. The government and EDB should also take heart and make great efforts to discern what
education professionalism is and they should engage in constant professional dialogues with educators
in the field (both locally and internationally) as well as the public for the betterment of Hong Kong
education.

The Executive Committee expects that the quest for the enhancement of professionalism, autonomy and
accountability will take root at educators’ personal level and within the teaching profession itself instead
of relying on any external regulatory forces or extrinsic incentives, which are not the ultimate solutions to
the core issues. It is the heart work that really matters.

6.5 The way ahead: HKAHSS’s vision and stance

6.5.1

6.5.2

In the deliberation process, Executive Committee members constantly remind themselves of the
initial resolution of conducting this study. In line with the core values of HKAHSS's continuous quest
for professionalism, there is an earnest desire to identify ways to enhance secondary school teachers’
professional status and its social recognition through the light shed by the study.

Along the same line and for the way ahead, HKAHSS would continue its efforts in gauging what good and
quality education is and how this can be achieved. It would attempt to work on cross-sector collaboration
in which other professionals, social leaders and media can contribute to good and quality education. lts
previous attempts on organizing education colloquia and professional gatherings have proved that they
are effective platforms and channels for very fruitful professional dialogues and collaboration.
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6.5.3 HKAHSS would also explore channels which are most appropriate to share views within and beyond the
profession.

6.5.4  Maintaining its discreet and professional views, HKAHSS would continue to play its role as a work partner
and critical friend of the government and EDB.

6.5.5 No matter whether its role as a critical friend can be fully fulfilled, HKAHSS would continue to voice
its professional views and stance. This implies that its role as an education advocate will further be
strengthened if the current social or political situation prevails.

6.5.6 In face of social dissensions and divisions, HKAHSS hopes to protect the education sector from unfair
allegation and damage. In that regard, HKAHSS would not shy away from issues that have great impact
on the field.

6.6 Internal and exiernal work

6.6.1  HKAHSS would continue to promote understanding and cohesion amongst members of the education
sector to sustain and enhance their professionalism. It is important to inspire, strengthen and sustain
members’ vision and quest for professionalism so that they can lead their colleagues in schools for the
quest of the same goals.

6.6.2  HKAHSS would remain faithful and committed to the well-being of all in school and try its best to promote
love and trust to keep students and teachers well. This is extremely important when unity, love, trust and
support seem to be eroding.

6.6.3 ltis certainly heartening to see from the research that prospective teachers are called by their enthusiasm
more than other factors and that should be sustained. In fact, many teachers are very passionate and
dedicated. HKAHSS can work on these areas with members so that these precious qualities can be well-
sustained and further developed in schools.

6.6.4  As said earlier, it is important to liaise with people from different social sectors to promote understanding

of the teaching profession, the professional training and complexities involved, the intangibility of good
life work done and nurturing very precious qualities which are beyond measures.
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6.6.5

One of the major parties is in fact the government and its representative EDB. HKAHSS sees the following
as just a few of the many aspects that the government may work on.

. It is important for the government to actively enhance the professional status of teachers so that more

capable young people will commit and serve in the teaching profession. This is clearly stated in the
McKinsey Report 2007, ‘Once teaching became a high-status profession, more talented people became
teachers, lifting the status of the profession even higher... Where the profession has a low status, it attracts
less talented applicants, pushing the status of the profession down further and, with it, the calibre of
people it is able to attract.” (McKinsey Report 2007, P 22)

. The government should therefore do more on promoting the professional status and social recognition

of teachers. For instance, The Respect Our Teacher Campaign should not just end on the election and
award presentation ceremony. The Committee should also not just work on annual routine tasks. They
should review how the spirits behind the campaign can be carried forward after its implementation for
nearly 30 years to keep abreast of the times. The good work of teachers and their life-changing impacts
should be properly and timely attributed in public through different channels.

. As many in the public still judge teachers with their very subjective perspective which might have been

developed when they were students, they are not aware of the various changes in teachers’ roles along the
time. For instance, besides traditional pedagogical roles, teachers nowadays do more work on students’
whole-person development and address their developmental needs. This should be fully revealed to the
public through various channels and the best through the mass media.

. The government should take the lead to collaborate with various institutions and professions for some

practical measures as tokens of support and respect for teachers. For instance, complimentary cards
to various universities and libraries, entries to museums, research centres and public facilities, not just
local but also as a professional identity overseas. These measures have been widely practised and much
welcome in many other countries.

. As reflected in the research, stakeholders are all concerned about the workload of teachers, which is

believed to have undermined teachers’ space for the building up of professionalism. Their concerns
rightly reflect the reality. The government should therefore explore ways to provide principals and teachers
with space for them to recreate and enhance professionalism. While there have been some attempts in
this area, they were short-lived and not effective. More vigorous plans should be put in place.
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f. The government should further work on the synergy and integration of COTAP’s T-standard+ framework
for the establishment of a professional and career ladder in schools that meets the various interests and
aspirations of teachers.

g. The Council on Professional Conduct in Education (CPC) is now playing an advisory role with a non-
statutory status on cases of disputes or alleged professional misconduct involving educators and on
measures to upkeep and promote professional conduct among educators. Yet, its role and power are
limited. Before the setting up of a professional council such as General Teaching Council (Points 6.8.1-
6.8.5 below), if any, greater power should be entrusted unto the CPC by turning it into a statutory body
with enlarged scope of power to take care of the various aspects regarding professional standards in
education.

6.7 Continuing Professional Development

6.7.1  No one would argue that quality education hinges very much on the professionalism and continuing
professional development (CPD) of teachers and principals. HKAHSS would continue with its efforts in
the continuing professional development of members and their staff. It can even play a more proactive
role in this area. It is important for HKAHSS to help broaden members’ horizon on the global trend and
development in education in view of globalization as well as its new needs and demands.

6.7.2  While HKAHSS’s main service targets are principals in secondary schools, it can consider arranging
some events (such as seminars, workshops, book-sharing sessions or on-line resources) that can cater
for the needs of front-line teachers. To achieve that goal, it can consider joining hands through various
means with tertiary institutes, schools of education and professional education bodies to further promote
continuous professional training, professionalism, professional status and social recognition of educators.

6.7.3 To combat the current image (as reflected in the research) that teachers are narrow in their focus and
exposure, which may not be entirely true, a possible measure is to invite teachers (within the school or
from outside the schools) to be speakers in careers talks instead of just inviting people in the relevant field
for the latter might give parents and students an impression that teachers know very little about the outside
or career world. Teachers need not necessarily be experts in certain career fields. The most important is
that they can be trained to tap effectively into different resources and make discreet judgement and offer
professional advice to students.
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6.7.4  Since the release of the ECR No. 7, some measures and considerable development have been made in
the area of teachers’ CPD. The discussion and implementation of the various new initiatives that came
along with the education reform in the last 2 decades have also given impetus to the development of
CPD due to practical reasons. Yet, it is time to move from quantity to quality with regard to the CPD
programmes. It is not the number of training hours that matters but the quality and depth of professional
subject contents as well as a well-planned structure.

6.8 Establishment of a General Teaching Council (GTC) or a similar professional body

6.8.1  To be really professional, the teaching profession should have its own professional body. This is also the
proposal in ECR No. 7. In paras. 6.15-6.18 in that report, a GTC is proposed to be set up to enhance the
standard of teaching and professional development of teachers, to maintain the integrity of the profession
and to raise the professional esteem of teachers.

6.8.2  Asdescribed in the report, the key function of the GTC is to promote the development of school education
in general by way of improving the quality and professionalism of teachers. It was recommended that the

GTC should have:

a. a key role in the policy formulation about teacher registration, such as criteria for registration and issues
relating to teacher qualifications;

b. substantial influence in ensuring the quality and professional relevance of teacher education programmes;

c. a duty to encourage teachers to undertake continuous professional education and to promote their
professional development; and

d. power of internal discipline and power to consider complaints, settle disputes, make investigations and
conduct disciplinary hearings where necessary.

6.8.3  The then Education Department (ED) was supposed to come up with relevant action by 1999 but the
proposal was somehow shelved. In its place, some ‘pseudo’ bodies were established (such as the COTAP,
the CPC and the former ACTEQ and former Teachers’ Centre). However, they are not the ultimate
solutions to the enhancement of professionalism and their inception can be regarded as the government’s
attempt to have something done in the area. These bodies do not have any legal status and their scope
of work and even survival are much controlled by the government. At the same time, the CPC and COTAP
are only advisory in nature and are limited by their terms of reference. They do not have any actual power.
The EDB is still the most prominent and decisive force behind them.
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6.8.4  For further progress in this direction, HKAHSS would be persistent in looking for the feasibility of a
metamorphosis from the caterpillar form of the present bodies such as the CPC and COTAP to a beautiful
butterfly or a brand-new breed that can enhance the professional status of educators in Hong Kong. If
that is not possible, HKAHSS should really push forward for the setting up of such a professional body.

6.8.5 HKAHSS deeply appreciates the promotion of such a professional council is not an easy task and will
not under-estimate the various barriers along the way, which is not yet in sight. Nevertheless, this is
indeed very important especially during this juncture in Hong Kong’s history. In view of the possible
future development of exchanges of teachers between Hong Kong and other areas, it is of paramount
importance for the inception of this professional body to handle all relevant issues.

6.9 Facing the Herculean tasks

6.9.1  While what lies ahead might be Herculean tasks, HKAHSS will still remain steadfast and strive to foster
the social atmosphere for the enhancement of educators’ professionalism which is so crucial to the
betterment of the students and society of Hong Kong. The Executive Committee strongly believes that
those who are determined and perserving will find meaning and companions to carry on. Who knows
perhaps one day, all will share Jean-Christophe’s joy when he saw the new dawn behind the sheer black
cliff. (Romain Rolland, Jean-Christophe: Journey’s End).

/A



Chapter 7: Future direction

7.1

7.2

7.3

7.4

7.5

While HKAHSS will take time to map out plans for future actions to follow up the research findings, the
research team would like to list some ideas on the possibilities to further explore issues related to our
research topic and objectives.

A general recommendation to be made, suggested by principals from focus group interviews, is that Hong
Kong should participate in the Teaching and Learning International Survey (organised by OECD) to gain
analytical insights with global data-driven comparison. TALIS provides data and analysis on teachers’
working conditions and learning environments at their schools from over 48 economies and countries.
Participating in TALIS would definitely provide solid and objective data insights for Hong Kong'’s education
sector to better face the diverse challenges in the future.

While our perception survey captures the perceptions by the respondents at the time of research, a
longitudinal public opinion survey can further supply a holistic comparison of changes in social perception
of teachers’ professional status and social recognition. With more resources, a public opinion survey with a
wider scale of data collection may be considered. Regular and longitudinal public-opinion polling project
on teachers’ professional status and understanding towards the teaching profession could be designed and
carried out to identify reference points and areas where the teaching profession may continuously strive for
the promotion of social recognition.

As the distribution of survey to prospective teachers was severely affected by the serious situation
of COVID-19, it is strongly recommended that future research may be carried out to further examine
prospective teachers’ expectations and understanding of Hong Kong secondary school teachers.

Future research directions may include: comparative analysis on the teaching professionalism across
regions with similar characteristics as Hong Kong, such as the topic of professional values and conducts;
research on how to attract the future generation to continue to join the teaching profession, and whether
the recent social circumstances may affect their decisions. The impacts of recent EDB policies and actions
on teachers’ professional status and social recognition may be worth investigating as well.
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Media count results

Members of the Non-education Field

Education Field

Appearance as

Appearance as
interviewee (%)

interviewee (%)

Fimeiioss U&s10% Le(;i(zl\gir\r/]em g?uiﬁlcﬁl;zggrs V23 %
Teachers 7.7 % NGO 10.9 %
Student 23% Professional 5.6%
University Staff 17.6 % Others 6.6 %
Total 64.4% Total 35.6 %

Media counted

interviewees

TV show Radio show Newspaper
(No. of (No. of reports (No. of
Interviewee) Interviewee) Interviewee)
8-14 July 2018 7 (7) 11 (23) 407 (600) 425 (630)
2- 8 Sept 2018 7 (10) 13 (14) 218 (314) 238 (338)
17-23 Feb 2019 1(2) 6 (12) 104 (125) 111 (139)
19-25 May 2019 4 (5) 3(3) 105 (110) 112 (118)
Total no. of shows
and 19 33 834 886
newspaper reports
Total no. of 24 52 1149 1225
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Appendix 3: Survey Participants
Demographics

Gender
Principals Teachers Parents Prospective
(%, N=107) (%, N=443) (%, N=2030) teachers
(%, N=99)
Male 52 48 26 28
Female 39 49 74 72

Age group Principals (%, N=107) Teachers (%, N=443) Parents (%, N=2030)
Below 25 0 15 *
26-35 0 37 4
36-45 13 25 42
46-55 47 18 47
56 or above 34 3 7

Year of Study (Prospective Teachers)

Year of study** Prospective teachers (%, N=99)

1 33
2 19
3 9
4 10
5 or above 28

* Data of parents who reported to be of an age below 25 are treated as reporting error.

**The duration of study of full-time undergraduate education degrees in Hong Kong is normally 5 years.
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Appendix 4: Focus Group Participants
Demographics

Hours of interview of all

Number of interviewees Number of interviews

sessions
Principals 26 2 3
Professionals 22 8 8
Teachers 2 3
Parents 2 2
Total 59 14 16
Participants demographics Age distribution of

focus group participants

Female 29 m m

Age
Below 25 6
26-35 11
36—-45 12
46-55 15 @ W
56 or above 15

M Below 25 M 26-35 M 36-45 46-55 56 or above
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Professions of professional focus group interviewees

The professions of the 22 professional focus group interviewees are as follows (in alphabetical order): accountant
(2), author (1), business consultant/analyst (4), designer (1), engineer (1), journalist (2), lawyer (2), psychologist
(1), scientist (2), statistician (1), social worker (3), translator (1), and university lecturer (1).

Professions of professional focus group interivewees

‘

accountant author I business consultant/analyst M designer M engineer
B journalist M lawyer B psychologist M scientist | statistician
m social worker translator university lecturer
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How to Promote Hong Kong Secondary School Teachers’ Professional Status
and Social Recognition Research Questionnaire (Principal)

Dear Principals,

The Hong Kong Association of the Heads of Secondary Schools has commissioned the Hong Kong Policy Research
Institute to study the issue of secondary school teachers’ professional status and social recognition in Hong
Kong. This questionnaire aims at viewing the opinions of current education professionals on this issue. Please
v'the appropriate boxes. Your responses will be presented as combined, compiled and averaged data. None of
them will be analysed individually and all information will be handled in strict confidence. Thank you for your

participation!

Section l. Professional behaviour

How often have you taken part in these professional activities since joining the education field?2

Areq Within 3 Half Within Never | N/A
months a year a year ;

PRSO1 Participating in individual or collegial study - 0o Us Qs Uo

PRS0? Joining Teochers union/ association to fight 0 oo O3 Qs Qo
for the rights of teachers :

PRSO3 Joining Teochers. unlon/.ossoaohon.tf) Q; Qo Qs Qa Qo
enhance professional skills and qualities :

PRSO4 Shorlng knowledg.e cmd. skills ocqun"ed from 0 O, O3 Qs Qo
professional learning with teachers in school '

PRSO5 HUV|.ng p.rofessmnol s.hclrlng or collaborative 0 o, O3 Q4 ' Qo

studies with teachers in school

PRSQ6 | Promoting teaching professionalism to the public a ) ds Qs Uo

PRSO7 Porhopot_mg in or leading education-related 01 a» 03 Q. 0o
community services and voluntary work '
Participating actively in government advisory E

SDDO1 | bodies, consultations or conferences on 1 [ ) s Q4 ' o
education policies and related projects '

SDD02 Qrgomsmg OCT.IVIers to cultivate a caring and a; s 0 Qs 0o
joyful school climate :

SDDO3 Por’rlapohﬁg in/leading discussion on 0 oo 03 Qs o
school policy :
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SDD04
SDD05

SDD06

SDDO07

SDD08

STDO1

STD02

STDO3

STDO4

STDO5

STDO6
STDO7

STDO8

STDO?

STD10
STD11

STD12

Area

Promoting school culture and image
Adapting school vision and mission in teaching

Participating in or leading parent-related

activities, e.g. parent-child activities, parents’

talks etc.
Communicating with parents

Reviewing the impact of social changes on
future school development

Identifying students’ diverse needs
systematically

Providing learning support to students with
diverse needs

Participating in or leading teacher-student
activities to build up good teacher-student
relationship

Providing pastoral care for students, such as
after school tutoring, home visits etc.

Planning and organizing different learning
experiences for students

Organising intercultural events for students
Taking up a counselor role

Giving students advice on their whole-person
development

Explaining the world’s current development
to students

Promoting life-long learning to students
Helping students develop their potentials

Organising for students activities related to
innovation and creativity (e.g. innovative
technology, creative design, etc.)

Within 3

months

Half
a year

Appendix 5:
Sample — Survey (Principals)

Within
a year
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Within 3 Half Within Never | N/A

Area
months a year a year ;

Adjusting the teaching contents or school E
TLDO2 | management based on the outcome of a Q2 ds Qs o
student assessment '

Updating subject knowledge - (W P) Qs Qs @ Qo

Reading up curriculum documents a [ Us [ VO Uo

TLD08 Making use of multi-media in teaching or !
school management

D10 Porhap.ohng in syb|ed-re|01ed sharing sessions 0 oo O Q4 : o
or seminars outside school
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Appendix 5:
Sample — Survey (Principals)

Section IV. What opinions or views do you have on the professionalism of

Hong Kong secondary school teachers?

Section V. What opinions or views do you have on enhancing secondary
school teachers’ social recognition through promoting to the public their
professionalism?

Section VI. Background information

a.

b.

Sex

Age

Teaching experience

Q4

Length of Principalship Q1

Country/ region where

the highest education Q4

qualification was
attained

Highest qualification
attained

a4

Male

25 or below
46-55

Less than 5 years
16 to 20 years
Less than 5 years
16 to 20 years
Hong Kong

4 United States
Australia and New

Zealand

Bachelor’s degree

2

Female

26-35 Qs 36-45

56 or above

6 to 10 years Qs 11 to 15 years
Over 20 years

6 to 10 years Qs 11 to 15 years
Over 20 years

Mainland China Qs Taiwan

5 United Kingdom Qe Canada

Others (please specify)

Doctoral degree or

Master’s degree Qs
above

This is the end of the questionnaire.
Thank you so much for your participation!
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Appendix 6:
Sample — Survey (Teachers)

How to Promote Hong Kong Secondary School Teachers’ Professional Status

and Social Recognition Research Questionnaire (Teacher)

Dear Teachers,
The Hong Kong Association of the Heads of Secondary Schools has commissioned the Hong Kong Policy Research
Institute to study the issue of secondary school teachers’ professional status and social recognition in Hong

Kong. This questionnaire aims at viewing the opinions of current education professionals on this issue. Please
v'the appropriate boxes. Your responses will be presented as combined, compiled and averaged data. None of
them will be analysed individually and all information will be handled in strict confidence. Thank you for your
participation!

Section L. Professional behaviour

How often have you taken part in the following professional activities since joining the education field?

PRSO1

PRS02

PRSO3

PRS04

PRSO5

PRSO6

PRSO7

SDDO1

SDD02

SDDO03

Area

Participating in individual or collegial study

Joining teachers’ union/ association to fight
for the rights of teachers

Joining teachers’ union/ association to
enhance professional skills and qualities

Sharing knowledge and skills acquired from
professional learning with teachers in school

Having professional sharing or collaborative
studies with teachers in school

Promoting teaching professionalism to the public

Participating in or leading education-related
community services and voluntary work

Participating actively in government advisory
bodies, consultations or conferences on
education policies and related projects

Organising activities to cultivate a caring and
joyful school climate

Participating in/leading discussion on
school policy

Within 3

months

Half

a year

Within
a year

Never

) %9



SDD04
SDDO05

SDD06

SDD0O7

SDD08

STDO1

STD02

STDO3

STDO4

STDO5

STD0O6
STDO7

STDO8

STDO?

STD10
STD11

STD12

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition

Area

Promoting school culture and image
Adopting school vision and mission in teaching

Participating in or leading parent-related
activities, e.g. parent-child activities, parents’
talks, etc.

Communicating with parents

Reviewing the impact of social changes on
future school development

Identifying students’ diverse needs
systematically

Providing learning support to students with
diverse needs

Participating in or leading teacher-student
activities to build up good teacher-student
relationship

Providing pastoral care for students, such as
after school tutoring, home visits etc.

Planning and organizing different learning
experiences for students

Organizing intercultural events for students
Taking up a counselor role

Giving students advice on their whole-person
development

Explaining the world’s current development
to students

Promoting life-long learning to students
Helping students develop their potentials

Organising for students activities related to
innovation and creativity (e.g. innovative
technology, creative design, etc.)

Within 3

months

[ J
[ J

Half
a year

Within
a year



TLDO1

TLDO2

TLDO3

TLDO4

TLDO5

TLDO6

TLDO7

TLDO8

TLDO9

TLD10

TLD11

Area

Assessing students’ learning outcomes

Using student assessment results to adjust
teaching content

Applying the knowledge and skills acquired
from professional training in teaching

Updating subject knowledge

Improving the current school-based curriculum
framework

Reading up curriculum documents

Actively participating in continuous
professional development courses or activities

Making use of multi-media teaching

Participating in or leading school-based
experience sharing on the pedagogy of
specific subjects

Participating in subject-related sharing sessions
or seminars outside school

Teaching in a collaborative manner

Within 3

months

Half
a year

Appendix 6:
Sample — Survey (Teachers)

Within
a year

/8.



‘sinoy Buiom Jeyo
uaAs afpwi |puoissajoud Jidy} o |NjpuUIW
8q p|Noys sieydna)| “Apyuspl uo si JeydDa|,

“yopa} Aay} {0yt SON|DA |DIOW By} INO
SAI| PUD S[9POW 8[0J SD 2D P|NOYS SI8Yd03|

‘|]ooyas ayi puo
sjuaund ‘sjuepnis usemieq diysuonp|al sy}
ysi|qoise o} Ajiqisuodsal sy} 8ApY sisydns|

‘seiiunpoddo Buiuine| Jisyy papo punoibpng
[DIDUDUL SIUSPNIS 19| JOU P|NOYS SIaLD03|

"SolIAIOD |pB8||1 4o PBe| ul Buypddiund
wouy sjuspnys 8Bpinodsip 4o abpinodus
ol Alljiqisuodsau sy} 8ADY siayopa|

'SJUSAS |DIDOS

ur Buyodidiuopd ploAD pjnoys sieydns|

"Yooads Jo Wopaal) J1ayl 8SIDIaxe
Asyl usym snoinpd aq pjNoYs s1aydna|

“S9OUDISWNDIID I9ASIDYM
Japun Ainp Buiyooay Jiayj Ul ISDJp0OSYS UIDWAI

aq o} Ayjigisuodsal syt aApY s1ayd0s|

"9ouDjs ,siuspNys o} uado aq p|noys siaydpa|

°0

°0

°0

°0

°0

°0

°0

°0

°0

0

0

0O

0

0

0

0

0

0

4

rO

vO

vO

v

vO

vO

vO

4

22160 A||pjo] — JyBu By} uo juswseipis ayy of 8a1bo O} pus|

304 8Jow 92160 NOA Op 8pIs YdIyMm ‘spuswiaioys juaiapyip Buimo||o} syt o piobas yipp

€0

0

0

0

€0

€0

0

0

€0

4 m

<O

<0

<0

<O

<O

<0

dm

qu

‘0

‘0

‘0

‘0

‘0

‘a

‘0

‘0

‘o

‘sinoy Bupjiom
Joyo oy puosied Jisyy Aolus o} s|qp oq
p|noys siaydos] qol o Ajausw si Buiyons|

"SOA[@SWIBY} UO san|oA [pJow swos sy Addo
0O} aAnY jou op Ay siuspNIs O SEN|DA |DIOW
Buiuodwi uoy sjqisuodsas Ajuo aup sieydns|

‘|]ooyas ayi pun
sjuaund ‘sjuepnis usemieq diysuonp|al sy}
Ul BUdAJBIUI JOU p|NOYs ABY| “UOISSILISUDIY
abpsjmouy 4o} Ajuo s sisydos} jo qol ay|

"poddns upd punoiByonq [pIdUDUY JIBY}
IDYm uo pasngq sjuepniys 4o} saljjunpoddo
Buiuina| juaiayip spiroid pjnoys siayonas|
“SolIALDD |pB8||1 4o [Pbe| ul Buyndidiund
wou} sjuspnis 860INodsIp Jou 86pINodUS
o} Ajljiqisuodsal syt sADY jou op s1aydps|

"suaA® |0120s Ul spoddiod Ajgel) ud sieydns|

NEEN
suoluldo Jiayy ssaidxe of way} MO||o of
yoeads jo wopsal} Aolus pjnoys sieydos|

“S|DDJJUOD JIBY} JO suolsiroid
Byl ulyum axuls o} 1ybu syl 9AbY sieydpa|

*,SJ18Y} SD 9OUDJS BWIDS
9y} SADY SjUSPNIS S3DW P|NOYS SI8YdDa|

H8| 8y} UO juswelpis sy} 0} 8a1BD O} pus| —. sa.by A||DJO]

JPNPUOd PUD S3N|PDA |PUOISS3}0.d °|] UOI}IDG

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition



Appendix 6:

Sample — Survey (Teachers)
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Section IV. What opinions or views do you have on the professionalism of
Hong Kong secondary school teachers?

Section V. What opinions or views do you have on enhancing secondary
school teachers’ social recognition through promoting to the public their
professionalism?

Section V1. Background information

a. Sex Q1 Male U2 Female

Q4 46-55 Qs 56 or above
U4 16 1o 20 years Qs Over 20 years
Q41 Hong Kong Q2 Mainland China Qs Taiwan

Country/ region where
the highest education

qualification was Australia and New )
attained Q- Zealand Qs Others (please specity)

This is the end of the questionnaire.
Thank you so much for your participation!
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Appendix 7:
Sample — Survey (Parents)

Appendix 7: Sample — Survey (Parents)
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How to Promote Hong Kong Secondary School Teachers’ Professional Status
and Social Recognition Research Questionnaire (Parents)

Dear Parents,

The Hong Kong Association of the Heads of Secondary Schools has commissioned the Hong Kong Policy Research
Institute to study the issue of secondary school teachers’ professional status and social recognition in Hong
Kong. This questionnaire aims at viewing the opinions of current education professionals on this issue. Please
v'the appropriate boxes. Your responses will be presented as combined, compiled and averaged data. None of
them will be analysed individually and all information will be handled in strict confidence. Thank you for your
participation!

Section l. Teachers’ professional behaviour

How often have you taken part in these activities?

Within 3 Half Within
Area Never
months a year a year
SDDO6 Por.h?l‘pohng in school activities, such as parent-child 0 O, 03 Qs
activities, talks and seminars for parents
SDDO7 Communlcohhg with teachers, e.g. meeting teachers in 0 O, s 4
person or talking through phone calls
STD04 | Receiving teachers who pay home visits O 2 Us U4
STDO7 | Parent or family counseling services provided by teachers O [l ) U3 U4
In general, how confident are you of the abilities of teachers in the following areas?
Very . , Very
Area confident Confident  Unconfident unconfident
STDO1 | Identifying students’ diverse needs systematically O (W Qs Q4
STDO2 Providing learning support to students with diverse 0 0 03 Qs
needs
Participating in or leading teacher-student activities
S/ to build up good teacher-student relationship Q Q2 Qs Q4
STDO5 Plonn.lng and organizing different learning 0 0 s Qs
experiences for students
STD06 | Organising intercultural events for students O () s Q4
STDO8 Giving students advice on their whole-person 0 s s Qs
development
STDO9 | Explaining the world’s development to students O (i ) Us U4
STD10 | Promoting life-long learning to students ¥ W b Us U4
STD11 | Helping students develop their potentials O+ Q2 s U4
Organising for students activities related to innovation
STD12 |and creativity (e.g. innovative technology, creative Q4 2 Qs U4
design, etfc.)

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition
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Section 1V. Perception of teachers

Appendix 7:
Sample — Survey (Parents)

To what extent do you agree to the following statements?

Statement

| hope that my children will become teachers when they grow up
| will feel proud if | have a family member serving as a teacher

Secondary school teachers’ pay should be adjusted based on the
appraisal of their performance

| trust the current educational system
| believe teachers at present are providing good education
| trust teachers

Hong Kong should establish a teachers’ council or similar
organization in order to promote their professional status and
social recognition

Section V. Comparison with other professions

Please rate the following occupations based on your opinion of the professionalism they display
(1 being the lowest degree of professionalism and 6 being the highest).

o |8

o o

®

Occupation 1
Secondary school teacher Us
Scientist Us
Doctor Oe
Nurse Us
Architect and engineer Os
Fashion and jewelry designer Us
University professor Os
Lawyer and judge Us
Accountant Use
Business consultant and analyst Us
Social worker Use
Translator and interpreter Ue
Journalist Us
Writer e
Librarian Us

TS hgee e 3001
i [ p) Us U4
U [ ) s U4
a mp) s Q4
U [ ) s U4
(] P s U4
U [ ) s U4
a |y s Q4
2 3 4 5 6
Us Q4 s [ ) U
Us U4 s [ ) O
Us Q4 s [ ) U
Us U4 s [ ) a
Os Q4 s [ ) U
Us U4 s [ ) a
Qs Q4 s [ ) W]
Us U4 s [ ) O
Us U4 Us () U
Us U4 Qs [ ) a
Us U4 Us (W b U
Us U4 s P W g
Us U4 Us (W ) U
Us Q4 s a2 W g
Us U4 Us (W ) O

/A



Section IV. What opinions or views do you have on the professionalism of
Hong Kong secondary school teachers?

Section V. What opinions or views do you have on enhancing secondary
school teachers’ social recognition through promoting to the public their
professionalism?

Section V1. Background information

a. Sex Q1 Male U2 Female

Q4 46-55 Qs 56 or above

Q4 $30,001-$40,000 Qs $40,001-$50,000 Qe $50,000 or above

Doctoral degree

Q4 Master’s degree Qs
or above

Q4 United States Qs United Kingdom Qs Canada

This is the end of the questionnaire.
Thank you so much for your participation!
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(Prospective teachers)
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How to Promote Hong Kong Secondary School Teachers’ Professional Status
and Social RecognitionResearch Questionnaire (Prospective Teacher)

Dear Students,

The Hong Kong Association of the Heads of Secondary Schools has commissioned the Hong Kong Policy Research
Institute to study the issue of secondary school teachers’ professional status and social recognition in Hong
Kong. This questionnaire aims at viewing the opinions of current education professionals on this issue. Please
v'the appropriate boxes. Your responses will be presented as combined, compiled and averaged data. None of
them will be analysed individually and all information will be handled in strict confidence. Thank you for your
participation!

Section . Professional behaviour

A. As a prospective teacher, how often do you expect a newly-appointed teacher to engage in the following
professional activities?

Within 3 Half Within

Area Never @ N/A
months a year a year :

PRSO1 Participating in individual or collegial study O e Us Qs Uo

PRSO?2 Joining Teachers union/ association to fight 0 O, O3 Qs Qo
for the rights of teachers '

PRSO3 Joining feochers. umon/.ossocmhon.t? Q Q> Qs Qu Qo
enhance professional skills and qualities '

PRSO4 Sharlng knowledgfa ond skills acqm'red from 0y O, O3 Qs Qo
professional learning with teachers in school '

PRSO5 Ho\u.ng profesmoncl s'horlng or collaborative 0 o, 03 Qs Qo
studies with teachers in school :

PRS06 | Promoting teaching professionalism to the public Q4 a2 s U4 E Uo

PRSO7 Porhapot.mg in or leading education-related 0 O, 0s Q. Qo
community services and voluntary work :
Participating actively in government advisory E

SDDO1 | bodies, consultations or conferences on [ J (P Qs Qa4 ' Qo
education policies and related projects '

SDDO2 Qrgonlsmg oc’r.lvmes to cultivate a caring and Q; Qo Qs Qs Qo
joyful school climate :

SDDO3 Porhopohng in/leading discussion on 0 O O3 O Qo
school policy !

- How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition



SDD04
SDD05

SDD06

SDDO07

SDD08

STDO1

STD02

STDO3

STDO4

STDO5

STDO6
STDO7

STDO8

STDO?

STD10
STD11

STD12

Area

Promoting school culture and image
Adopting school vision and mission in teaching

Participating in or leading parent-related
activities, e.g. parent-child activities, parents’
talks, etc.

Communicating with parents

Reviewing the impact of social changes on
future school development

Identifying students’ diverse needs
systematically

Providing learning support to students with
diverse needs

Participating in or leading teacher-student
activities to build up good teacher-student
relationship

Providing pastoral care for students, such as
after school tutoring, home visits etc.

Planning and organizing different learning
experiences for students

Organizing intercultural events for students
Taking up a counselor role

Giving students advice on their whole-person
development

Explaining the world’s current development
to students

Promoting life-long learning to students
Helping students develop their potentials

Organising for students activities related to
innovation and creativity (e.g. innovative
technology, creative design, etc.)

Within 3

months

Half
a year

Appendix 8:
Sample — Survey (Prospective teachers)

Within
a year
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Within 3 Half Within Never | N/A

Area
months a year a year ;

Using student assessment results to adjust :

. U (W s [ VO Uo
teaching content

TLDO2

Updating subject knowledge

Reading up curriculum documents

Making use of multi-media teaching

Porricip.oﬁng in sybiect-relcted sharing sessions 0y a» O3 Qs . 0o
or seminars outside school

TLD10

- How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition



Appendix 8:
Sample — Survey (Prospective teachers)

B. As a prospective teacher, how often do you expect a newly-promoted teacher to engage in the following

professional activities?

PRSO1

PRS02

PRSO3

PRSO4

PRS05

PRS06

PRSO7

SDDO1

SDD02

SDD03

SDD04

SDD05

SDD06

SDDO0O7

SDDO08

STDO1

STDO02

STDO3

Area

Participating in individual or collegial study

Joining teachers’ union/ association to fight
for the rights of teachers

Joining teachers’ union/ association to
enhance professional skills and qualities

Sharing knowledge and skills acquired from
professional learning with teachers in school

Having professional sharing or collaborative
studies with teachers in school

Promoting teaching professionalism to the public

Participating in or leading education-related
community services and voluntary work

Participating actively in government advisory
bodies, consultations or conferences on
education policies and related projects

Organising activities fo cultivate a caring and
joyful school climate

Participating in/leading discussion on
school policy

Promoting school culture and image

Adopting school vision and mission in
teaching

Participating in or leading parent-related
activities, e.g. parent-child activities, parents’
talks, etc.

Communicating with parents

Reviewing the impact of social changes on
future school development

Identifying students’ diverse needs
systematically

Providing learning support to students with
diverse needs

Participating in or leading teacher-student
activities to build up good teacher-student
relationship

Within 3

months

Half
a year

Within
a year
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STDO4

STDO5

STD0O6
STDO7

STDO8

STDO?

STD10

STD11

STD12

TLDO1

TLDO2

TLDO3

TLDO4

TLDO5

TLDO6

TLDO7

TLDO8

TLDO9

TLD10

TLD11

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition

Area
Providing pastoral care for students, such as
after school tutoring, home visits etc.

Planning and organizing different learning
experiences for students

Organizing intercultural events for students
Taking up a counselor role

Giving students advice on their whole-person
development

Explaining the world’s current development to
students

Promoting life-long learning to students
Helping students develop their potentials

Organizing for students activities related to
innovation and creativity (e.g. innovative
technology, creative design, etc.)

Assessing students’ learning outcomes

Using student assessment results to adjust
teaching content

Applying the knowledge and skills acquired
from professional training in teaching

Updating subject knowledge

Improving the current school-based curriculum
framework

Reading up curriculum documents

Actively participating in continuous
professional development courses or activities

Making use of multi-media teaching

Participating in or leading school-based
experience sharing on the pedagogy of
specific subjects

Participating in subject-related sharing sessions
or seminars outside school

Teaching in a collaborative manner

Within 3

months

Half
a year

Within
a year
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Section Ill. The Nurture of prospective teachers

3a. Will you consider working as a teacher after graduation?

1 Yes No

(please go to question 3c).

3b. Why do you choose to be a teacher?

Not sure
(Please go to question 3d).

(You can check more than one response and please go to Question 3d after completion of this question.)

1 Work stability U2  Attractive salary terms

Q4 Positive image of teachers Qs
young people

Knowledge transmission to the
a7 gern Os
next generation

An ideal choice with regard to
Q1o Influence of family members O11 my results in the public exami-

nation

Delight in getting along with

Aspiration to serve society

s
Oes

Qo

Good working environment

Enthusiasm for education

Religious beliefs

Q12 Others (please specify):

3c. Why do you choose not to be a teacher? (You can check more than one response)

01 Insufficient social recognition 2 Social atmosphere

Q4 Unreasonable salary terms Os post after graduation

Insufficient government support

Qs  Better options available
for teachers

Q10 A degree in education is not my first choice

Difficulty in getting a teaching

s
e

Qo
Q11

Great working pressure

Not wanting to deal with complaints
from parents

Dull nature of work

Others (please specify):

How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition
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Appendix 8:
Sample — Survey (Prospective teachers)

Section V. What opinions or views do you have on the professionalism of Hong
Kong secondary school teachers?

Section VI. What opinions or views do you have on enhancing secondary
school teachers’ social recognition through promoting to the public their
professionalism?

Section V1. Background information

a. Sex Q1 Male 2 Female

Q4 4th yeor Qs 5th year or above

Hong Kong Baptist

University Qs Others (please specify):

This is the end of the questionnaire.
Thank you so much for your participation!

/A




Appendix 9: Sample — Focus Group
Interview Questions
(Principals and Teachers)

P

1.

art 1: Views on the teaching profession

Attracting talents

Would you, as a teacher, encourage your students to be teachers? (Rate from 1-10) Why?
Why did you choose to be a teacher?

Do you think teaching is an attractive job2 Why?

How should the education field attract talents?

Has the government implemented the right policies to attract talents to the education field?2

. Compensation

Based on your understanding of the secondary school teacher’s compensation structure, do you think the
current compensation is reasonable?

Do you think teachers’ pay ought to be adjusted according to certain factors, such as peer evaluation, the
performance of their pupilse

. Credibility and authority over decision making

To what degree do you trust the Hong Kong education system?2 (Rate from 1-10) Why?2

Do you believe other teachers capable of providing quality education?

Do you believe other teachers strive to provide quality education?

Do you think Hong Kong secondary school teachers are professional?

In the face of educational difficulties, in areas like student learning, development of the educational field and
student development, to what extent do you trust other teachers?

Would the establishment of a teachers’ union promote teachers’ professionalism?

Would the establishment of a teachers’ union allow teachers to have more power in educational policy
advocacy?

In the face of education policy controversies, to what extend is teachers’ advocacy trusted?2 Do you think
teachers have the power to advocate?

- How to Promote Hong Kong Secondary School Teachers’ Professional Status and Social Recognition



Appendix 9:
Sample — Focus Group Interview Questions (Principals and Teachers)

4, Prestige and occupational social standing

- To what extent are teachers respected in comparison with other professions? Why?

- To what extent are teachers respected in our society in comparison with other professions? Why?

- Do you think pupils respect their teachers in comparison with those in other lines of work?

- Do you think parents respect teachers in comparison with those in other lines of work?

- Do you think the public respects teachers in comparison with those in other lines of work?

- Do you think the mass media have given adequate discourse to teachers as educational professionals?

5. Teachers’ professional practice

The following questions aim to explore the 5 domains of teachers’ professional competence. What do you think
are the strengths and weaknesses of teachers’ professional practice in:

- Teaching and learning

- Student development

- School development

- Professional values and conduct

- Professional relationships and services. In particular, in the areas of:

Participating in education-related community services and voluntary work

Promoting teaching professionalism to the public

Participating in teachers’ union/ association’s activities to ask for better employee treatments.

Part 2. Response to community opinion

- Some say teachers have little interaction with the public. Do you agree? Why?2

- How often do you think teachers take the initiative to express their opinions and share educational insights with
the public? Why?

- How often do you notice in the media “Key Opinion Leaders” in the education field2 Why?

- Do you agree with the following statement: “Principals are the most significant spokespersons on education
issues; teachers receive less media recognition.” Why?

) 139



Appendix 10: Sample — Focus Group
Interview Questions (Parents)

Part 1: Views on the teaching profession

1. Attracting talents

- Would you, as a parent, encourage your children to be teachers? (Rate from 1-10)
- Do you think teaching is an attractive job2 Why?2

- How should the education field attract talents?

2. Credibility and authority over decision making

- To what degree do you trust the Hong Kong education system? (Rate from 1-10) Why?

- Do you believe teachers capable of providing quality education?

- Do you believe teachers strive to provide quality education?

- Do you think teachers in Hong Kong are professional?

- In the face of educational difficulties, in areas like student learning, development of the educational field and
student development, to what extent do you trust teachers?

3. Prestige and occupational social standing

- Do you think pupils respect their teachers in comparison with those in other lines of work?
- Do you think parents respect teachers in comparison with those in other lines of work?

- Do you think the public respects teachers in comparison with those in other lines of work?

4. Teachers’ professional practice

The following questions aim to explore the 5 domains of professional competence among teachers. What do you

think are the strengths and weaknesses of teachers’ professional practice in:

- Teaching and learning

- Student development

- School development

- Professional values and conduct

- Professional relationships and services. In particular, in the areas of: *Participating in education-related
community services and voluntary work

Promoting teaching professionalism to the public

Participating in teachers’ union/ association’s activities to ask for better employee treatment?

Part 2. Response to community opinion

- How often in the media do you notice “Key Opinion Leaders” in the education field2 Why?

- Do you agree with the following statement: “Principals are the most significant spokespersons on education
issues; teachers receive less media recognition.” Why?

- To what extent do you think any political expression by professionals (eg. doctors, scientists, teachers, etc.)
affects your recognition of their professional status? Why?
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Appendix 11: Sample —
Focus Group Interview Questions (Professionals)

Appendix 11: Sample — Focus Group
Interview Questions (Professionals)

Part 1: Views on the teaching profession

1. Attracting talents

- Would you, as a parent, encourage your children to be teachers? (Rate from 1-10)
- Do you think teaching is an attractive job2 Why?2

- How does your profession attract talents?

2. Compensation

- Are you familiar with secondary school teachers’ compensation and its structure? Do you think the current
compensation is reasonable?

- Do you think teachers’ pay ought to be adjusted according to certain factors, such as peer evaluation, the
performance of their pupils?

3. Credibility and authority over decision making

- To what degree do you trust the Hong Kong education system? (Rate from 1-10) Why?

- Do you believe teachers capable of providing quality education?

- Do you believe teachers strive to provide quality education?

- In the face of educational difficulties, in areas such as student learning, development of the educational field
and student development, to what extent do you trust teachers?

- In the face of education policy controversies, to what extent is teachers’ advocacy trusted?2 Do you think
teachers have the power to advocate?

4. Prestige and occupational social standing

- To what extent are teachers respected in comparison to your profession? Why?2

- To what extent are teachers respected in our society in comparison to your profession? Why?
- Do you think pupils respect their teachers in comparison to those in other lines of work?

- Do you think parents respect teachers in comparison to those in other lines of work?

- Do you think the public respect teachers in comparison to those in other lines of work?
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5. Teachers’ professional practice

The following questions aim to explore the 5 domains of professional competence among teachers. What do you
think are the strengths and weaknesses of teachers’ professional practice in:

- Teaching and learning

- Student development

- School development

- Professional values and conduct

- Professional relationships and services. In particular, in the areas of:

Participating in education-related community services and voluntary work

Promoting teaching professionalism to the public

Participating in teachers’ union/ association’s activities to ask for better employee treatment

Part 2. Response to community opinion

- How often do you notice in the media “Key Opinion Leaders” in the education field2 Why?

- Do you agree with the following statement: “Principals are the most significant spokespersons on education
issues; teachers receive less media recognition.” Why?2

- To what extent do you think any political expression by professionals (eg. doctors, scientists, teachers, etc.)
affects your recognition of their professional status2 Why?2
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All rights reserved. No part of this publication may be reproduced, stored in a retrieval system, or transmitted, in
any form or by any means, electronic, mechanical, photocopying, recording, Internet or otherwise, without the
prior written permission of Hong Kong Association of the Heads of Secondary Schools and Hong Kong Policy
Research Institute.

ARHEFT A - BIENLTE -

Any opinions, findings, conclusions or recommendations expressed in this material are solely those of the author(s).
Every effort has been made to acknowledge the origin of all cited information with reference to copyright material,
both illustrative and quoted. We apologise for any omissions in this respect and will be pleased to make the
appropriate acknowledgements in any future printed and online edition.
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Although the authors and the Institute have made every effort to ensure that the information in this material was
correct at press time, the author(s) and the Institute do not assume and hereby disclaim any liability to any party
for any loss, damage, or disruption caused by errors or omissions, whether such errors or omissions result from
negligence, accident, or any other cause.
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In the case of any inconsistency or ambiguity in this disclaimer between the English version and the Chinese
version, the English version shall prevail.
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